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Children’s Literature 
Spring 2019 

Instructor:  Dr. Angela Salmon 
Office Hours:  (or by appointment) 
Office: 
Class schedule: T & Th 11:00 AM – 12:15 AM 
Room:  
Email: salmona@fiu.edu 
Phone:    

* Note: My office is always open to any student who has questions or
suggestions.  If you need an appointment, please feel free to contact me.

Canvas 
Canvas.fiu.edu 

Requirements:  Field Experience 10 hours 

I. THE COLLEGE OF EDUCATION CONCEPTUAL FRAMEWORK

The desired future of the College of Education (COE) at Florida International University is one 
in which candidates, faculty, and staff embrace the shared experiences of a diverse, 
international, professional learning community. (Vision Statement of the Conceptual Framework 
of the College of Education – Revised 2007, p.1). This course complies with the College of 
Education Framework in engaging students in reflective inquiry as a form of personal, 
intellectual and social renewal.   

The learning outcomes for the students are: 

(a) Stewards of the Discipline (knowledge) – having the necessary concepts, knowledge and
understandings in their respective field of study.

(b) Reflective Inquirers (skills) – knowing how to use the requisite generic skills needed to apply
the content and pedagogical content.

(c) Mindful Educators (Dispositions) – being able to apply the dispositions, that is, habits of mind
(intellectual, and social) that render professional actions and conduct more intelligent.
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II. Purpose of course  
 
Catalog Description of LAE 4405: Focuses on the exploration of children’s literature and its role 
in Early Childhood classrooms from a global perspective. Current theories and methods about 
integrating literature into all curriculum areas will be discussed and demonstrated. 

 
 
III Course Learning Objectives 
 
Upon completion of this course, students will have the following understandings, skills and 
dispositions: 
 

1. Appreciate the value of multicultural and international children’s literature in developing an 
understanding of and appreciation for other cultures through literary genres  

2. Understand how authors use literary devices to get their message through  
3. Understand developmentally appropriate practices in which literature can and does support the 

goals of early childhood education  
4. Understand how children’s books support children’s development (cognitive, social, emotional, 

language and aesthetic development)  
5. Appreciate how adults scaffold children’s thinking through dialogic reading and read aloud 

activities  
6. Understand how to integrate children’s literature across the curriculum including multicultural 

components  
7. Appreciate how children’s literature help children gain respect and understanding of diversity 

from multiple perspectives  
8. Appreciate how promote positive attitude toward literary experiences  
9. Knowledge and understanding of the interrelatedness of local, global, international and 

intercultural issues, trends and systems through the use of children’s literature that addresses 
global issues 

10. Understand how children’s books support children’s multiple perspectives and empathy while 
promoting their cognitive, social, emotional, language and aesthetic development. 

11. Maintains a climate of openness, inquiry, fairness and support.  
12. Applies technology to organize and integrate assessment information.  
13. Recognize the importance of ELLs’ home languages and language varieties, and build on these 

skills as a foundation for learning English. 
14. Recognize how to cognitively engage children with and without disabilities 

 
 
The courses in Early Childhood do have outcomes that are directly related to: 
 

• The State of Florida six performance standards to which all teachers in the State are held 
accountable  

• FIU’s Global Learning Goals  
• The International Literacy Association (ILA) in A Reference for the Preparation of 
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Educators in the United States: Standards for Reading Professionals (revised, 2003). 
There are five standards that focus on outcomes rather than inputs: Foundational 
Knowledge and Dispositions; Instructional Strategies and Curriculum Materials; 
Assessment, Diagnosis and Evaluation; Creating a Literate Environment; and 
Professional Development.  

• The Early Learning Standards: Creating the conditions for success. A joint position of the 
National Association for the Education of Young Children (NAEYC) and the National 
Association of Early Childhood Specialists (NAECS) in State Departments of Education 
(SDE) 2002. A developmentally effective system of early learning standards must include 
four essential features: 1) Emphasize Significant, Developmentally Appropriate and 
Outcomes, 2) Are developed and reviewed through informed, inclusive processes, 3) 
Gain their effectiveness through implementation and assessment practices that support all 
children’s development in Ethical, Appropriate Ways, 4) Require a foundation of support 
for Early Childhood Programs, Professionals and Families.  

 
FIU’s Global Learning (GL) Goals and Outcomes 
 
Global Learning Graduation Honors 
FIU’s Excellence in Global Learning Graduation Medallion is awarded to students who complete 
at least four global learning courses, participate in a variety of global co-curricular activities, and 
complete a capstone consisting of one of the following: a substantial original research project 
and presentation on a global topic; extensive foreign language study; long-term study abroad; 
or, a globally-focused internship. The Peace Corps Prep certification is conferred upon students 
who complete at least four global learning courses, extensive language study, and a global 
problem-solving project. For more information, visit goglobal.fiu.edu.  
  
 
GOAL A: Global Awareness  
Global Awareness: Knowledge of the interrelatedness of local, global, international, and 
intercultural issues, trends, and systems 
Outcomes:  Students will be able to: 

• Gain knowledge of the interrelatedness of local, global, international and intercultural 
issues, trends and systems through the use of children’s literature that addresses global 
issues 

GOAL B: Global Perspective 
Global Perspective: Ability to develop a multi-perspective analysis of local, global, 
international, and intercultural problems  
Outcomes: Students will be able to:  
Ability to analyze the various literary devices and genre that authors use to present multiple 
perspectives of local, global, international and intercultural problems  
GOAL C: Global Engagement 

Global Engagement: Willingness to engage in local, global, international, and intercultural 
problem solving  
Outcomes: Students will be able to demonstrate: 
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Willingness to design a classroom learning experiences where in the students solve a local or 
global problem 
 
Multiple state and professional standards that are appropriate for this class are met with the 
assignments that are listed in the chart below. 
 
 
 
 
 
 
 
 
 
Reading Endorsement Competency 4 
 

Competency 4: Foundations & Applications of Differentiated Instruction 

Teachers will have a broad knowledge of students from differing profiles in order to understand and 
apply research-based instructional practices by differentiating process, product, and context. 
Teachers will engage in the systematic problem solving process. 

 
 
Jump Start Kit  
 
Indicator Code Specific Indicator 

 
4.5 Recognize how characteristics of both language and cognitive development 

impact reading proficiency. 
 

4.9 Plan for instruction that utilizes increasingly complex print and digital text, 
embeds assessment, includes scaffolding, and provides re-teaching when 
necessary for individuals and small groups. « 
 

4.1 Understand and apply knowledge of socio-cultural, socio-political and 
psychological variables to differentiate reading instruction for all students. « 
 

4.8 Select and use developmentally appropriate materials that address 
sociocultural and linguistic differences. « 
 

4.18 Implement appropriate and allowable instructional accommodations as 
specified in the Individual Education Plan or 504 Plan when differentiating 
instruction for students with disabilities. 
 

 

*This is a Discipline-specific Global Learning course that counts toward your graduation 
requirement. 
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Dialogic Reading 
 
Indicator Code Specific Indicator 

 
4.15 Implement research-based instructional practices for developing students’ 

higher order thinking. « 
 

4.16 Implement research-based instructional practices for developing students’ 
ability to read critically. « 
 

4.2 Understand the stages of English language acquisition for English 
language learners and differentiate reading instruction for students at 
different levels of English language proficiency. « 
 

4.8 Select and use developmentally appropriate materials that address 
sociocultural and linguistic differences. « 
 

4.3 Understand and apply current theories of second language acquisition to 
differentiate instruction for English language learners of diverse 
backgrounds and various levels of prior education. « 
 

 
 
 

Course Objectives Artifacts Standards 
Knowledge 

1. Knowledge of the interrelatedness of local, global, 
international and intercultural issues, trends and systems 
through the use of children’s literature that addresses global 
issues  

Research paper 
Jump Start  

Global A 
 

2. Understand developmentally appropriate practices in which 
literature can and does support the goals of early childhood 
education 
 

Jump start  
Dialogic Reading 

NAEYC 

Skills 
3. Ability to analyze the various literary devices and genre that 
authors use to present multiple perspectives of local, global, 
international and intercultural problems 
 

Author’s project Global B 

4. Understand how children’s books support children’s 
multiple perspectives and empathy while promoting their 
cognitive, social, emotional, language and aesthetic 

Research Paper 
Jump start  
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development 
 
6. Appreciate how adults scaffold children’s thinking and 
reading through dialogic reading and read aloud activities  
 

Dialogic Reading  NAEYC 

Dispositions 
8. Willingness to design a classroom experiences where in the 
students solve a local or global problem throughout the 
curriculum 
 

Jump start 
 

Global C 

9. Appreciate how to promote positive attitude toward literary 
experiences while developing global competencies 

Dialogic Reading 
Author’s project 

Global A, B, 
C 

 
 
IV Knowledge Base / Big Ideas 

 
Children’s literature as a cultural Expression  
 
Stories that are embedded in our communities and that are handed down from one generation 
to the next connect us to our past, to the roots of our cultural identities, and to the human 
condition. An understanding of the circumstances and contexts where children’s books were 
created includes the author’s world view, the time period in which the book was written, 
publishing parameters at the time, contemporary notions of children’s literature, and a 
societal attitudes and values. Literature is a cultural response of sociopolitical and cultural 
shifts in our society. Literature refers to situation, environment, circumstance or setting that 
may or may not be related to the child. The implication of this issue is that children interpret 
those stories through their own lenses and this may affect the child’s appropriate 
interpretation of reality. Educators need to know the connotation where stories were written 
in order to be aware of messages and values that may influence the child’s construction of 
meaning. This understanding will suggest teachers how to mediate children’s interpretations. 
Knowledge of Author’s and Illustrator’s background contributes to a better understanding of 
children’s literature. 
Literature plays an essential role in building intercultural understanding as children immerse 
themselves in the lives and thinking of characters within global cultures.  
 
A. Genre  
 
Genre is a term used to designate the types, or categories, into which literary works are 
grouped, usually by style, form or content regardless of time or place of creation. Genre 
refers to what a story says and how it says.  Although there are variations and differences, its 
elements have similar qualities.  The knowledge about genre is important because it makes us 
aware of literature other than simple stories. 
 
B. Literary elements 
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Quality in writing and illustration has to do with originality and importance of ideas, 
imaginative use of language and image, and beauty of literary and artistic style that  enable a 
work to remain fresh, interesting, and meaningful for many years.  
 
Style is a mode of expression.  It refers to the words or devices of language that an author    
uses to say something as opposed to what he says. Devices of style help children construct 
meaning beyond literal meanings. In literature, style comprises many literary devices that an 
author employs to create a distinct feel for a work. 
 
Sound devices are elements of literature and poetry that emphasize sound. There are a 
few different types of sound devices including alliteration, rhyme schemes and rhythm.  
https://www.brightstorm.com/english/writing/writing-terms/  

 
 
C. Developmentally Appropriate Practice  
 
In order to provide developmentally appropriate literature experiences, the early childhood 
educators need to understand children’s cognitive, emotional, and social development. This is 
how teachers are able to fulfill the child’s developmental needs and interests through 
appropriate selection of literature. The criteria for selecting children’s books should rely on 
the child’s readiness to understand the story content and concepts. Additionally, according to 
Vygotsky’s theory, the social dialogue with adults and/or more capable peers foster 
children’s language development.  Literature nestle opportunities for children to engage in a 
socially mediated dialogue that promotes thinking, reading and problem solving.  
 
D. Curriculum & Environment  

 
Teachers and curriculum designers value the power of children’s literature. Good books 
provide meaningful contexts for learning across the curriculum. Young children do not 
organize their thinking and knowledge in subject-matter terms such as reading, math, science 
and art. Rather, their thinking is organized around meaningful projects, activities and frames 
that involve multiple ways of knowing and expressing (art, movement, construction, drama 
and so on). In a quality developmentally appropriate environment literature is embedded 
throughout the day and within play.  
 

Required Textbooks 
Glazer, J. & Giorgis, C. (2013). Literature for Young Children. Upper Saddle River: NJ, Merrill 
Prentice Hall. 
 

LELAND, C., LEWISON, M. HARSTE, J. (2018). TEACHING CHILDREN'S LITERATURE: IT'S CRITICAL. NEW 
YORK, ROUTLEDGE. 
 
IV Class Calendar and Assignments 
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Group sign up   Individual assignments Group assignments and presentations Individual journal 
 

  
Topic & Goals 

 
Assignments/ Readings 

DUE on the DAY postmarked 
on the left column 

 

 
Individual & Group 

presentations 
DUE on the DAY postmarked 

on the left column 
 

 
Session 1  
T Jan 8 

 
Course 
Introduction 
 
 

 
Syllabus Overview 
Special topics 
 
Read assignment submission 
policy 
 

Sign up for one of the topics 
below on Canvas Groups 
 
Topic 1: Making thinking visible  
Topic 2: Dialogic Reading  
Topic 3: Asking good questions 
Topic 4: Responding to children’s 
literature 
Topic 5: English Language 
Learners and literature  
Topic 6: Understanding 
disabilities through children’s 
literature 
Topic 7: Video documentary 
techniques 
Topic 8: Promoting emergent 
literacy and social-emotional 
development 
 

Session 2 
Th Jan 10 
 

Course 
introduction 

Course introduction continued  
Sign up for: Author’s project and 
Tuesday Round Table or Global 
Learning lecture  
 
https://goglobal.fiu.edu/TTR/ 
 
Author/Illustrators:  
Eric Carle, Bill Martin Jr., Sue 
Williams, Margaret Brown, 
Robert Munsch, Joy Cowley, 
Alma Flor Ada, Laura Joffe 
Numeroff, Miriam Schlein, 
Donald Crews, Judith Viorst, 
David Kirk, Audrey Wood, Don 
Wood, Maurice Sendak, Denise 
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Fleming, Silverstein, Leo Lioni, 
Jan Bret, Molly Bang, Patricia 
Polacco, Tommie de Paola, Keiko 
Kasza, Mo Willems, Jamie Lee 
Curtis, Dr. Seuss, Todd Parr, 
Crokett Johnson, Kate Di Camilo,  
Jeff Kinney, Mary Pop Osborne, 
Ezra Jack Keats, Niki Giovanni, 
Kevin Henkes, Peter Reynolds,  
Other … 

Session 3 
T Jan 15 
 

 
Global Learning 
and Literature, 

 
Leland, C. et. al (2018).Teaching 
Children’s Literature: It’s 
Critical. New York. Routledge. 
CHAPTER 4 
 

MARSHAL, E. (2011) CHILDREN’S 
LITERATURE FOR THE 99% 

 
http://rethinkingschoolsblog.wor
dpress.com/2011/11/28/childrens
-literature-for-the-99/ 
 

 
Write double-entry journal 
(upload it in session 4 with Asia 
Society double-entry journal). 
Double entry journal are required 
for class discussion. 
 

 
Jan 17 
 

  
No class meeting 
Work on your author’s project and 
Special Topic 

 

Session 4 
T  Jan 22 
 

Global 
competencies 

Download  Educating for 
Global Competence (Asia 
Society) 
http://www.edsteps.org/CCSSO/
SampleWorks/EducatingforGlob
alCompetence.pdf 
 
Required: 

• A Note from the Authors 
• Foreword  
• Preface  
• Introduction 

 
Select one chapter and read it 
 
Prepare journal (typed) for a 
class (graded activity. Students 

 
Double entry journal for Global 
Competencies booklet and 
articles from session 2 due on 
Canvas under GL Experience (for 
a graded experience) 
 
Double entry journal from: 
Session 3 and 4 Asia Society are 
required to receive credit. Journal 
should be uploaded on Canvas by 
9:30 am before class. Review 
rubric for grading criteria 
(assignment dropbox)  
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who fail to upload journal before 
class will be penalized with 50% 
off the group grade for this 
activity.   
 
Print out global competencies 
documents for graded class 
experience 
 

Students who fail to upload the 
journal before class will not 
receive any credit. 
 

Session 5 
Th Jan24 
 

Language study 
and perspective 
taking 

Leland et al (2018) Chapter 5 
Glazer, J. Literature for Young 
children Chapter 1 

Write double-entry journal for 
each of the chapters. Due later 
 
Individual Tuesday Round Table 
or NYT article (Canvas and 
presentation) 
 

Session 6 
 
T Jan 29 
 

 
Defining 
Literature for 
children (Genre) 
Evaluating 
literature for 
children (Style & 
Sound)  
 

 
Glazer, J. Literature for Young 
children 
Read Chapters 2, 3 
Please review elements of style 
and sound (print it out and bring 
it to class)  
 
http://www.ode.state.or.us/teachl
earn/subjects/elarts/reading/reso
urces/readingglossary.pdf 
 
Watch: 
https://www.brightstorm.com/englis
h/writing/writing-terms/  
 

Bring your author’s books for 
class activity 
 
 
 

Session 7 
 
Th Jan 31 

Evaluating 
literature for 
children (Style & 
Sound)  
Sharing Literature/ 
Literature and the 
curriculum 
 

Class learning experience Bring your author’s books 

Session 8 
T Feb 5 

Author’s project Author’s project due to 
everybody in Canvas. Start 
individual presentations, all 
students should be prepared. 

Author’s project due for 
everybody.  
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Individual Tuesday Round Table 
or NYT article (Canvas and 
presentation) 
 

  
Session 9 
Th Feb 7 

Author’s project 
 

Author’s project presentations 
 

 

Author’s project presentation 
continued 
 
Individual Tuesday Round Table 
or NYT article (Canvas and 
presentation) 
 

Session 10 
T Feb 12 

 
Literature and 
language 
development 

 
See chapters in the chart below  
Read: Giorgis Language 
Development Chapter 5 

 
 
Theory to Practice Reflection Due 
on Canvas  
 
Individual Tuesday Round Table 
or NYT article (Canvas and 
presentation) 
 

  
Session 11 
Th Feb 14 

Intellectual 
development 

Read: Giorgis Cognitive 
development chapter 6 

Double-entry journal 
 
Individual Tuesday Round Table 
or NYT article (Canvas and 
presentation) 
 

Session 12 
T Feb 19 

Visible Thinking 
 
 
Asking good 
questions 
 

Read Articles for:  
 
Making thinking visible  
 
Asking good questions articles 
 
(See chart with Links and 
articles below Special Topics) 
 

Group presentation 
Making Thinking Visible 
Asking Good Questions 
 
Theory to Practice Reflection Due 
for each on Canvas 
 
Individual Tuesday Round Table 
or NYT article (Canvas and 
presentation) 
 
 

Session 13 
Th Feb 21 
 

Language and 
cognitive 
development 

 
Class experience 1/Quiz on 
Glazer’s chapters 1, 2, 3, 5,6 
(including children’s language 
and cognitive development, 
chapter number might vary in 
each edition) 

Double entry journal for each 
chapter (chapters 1, 2, 3, 5,6)  are 
required are required in order to 
participate in collaborative class 
experience and get full credit. 
They should be uploaded on 
Canvas  by 11:00  am the day of 
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Review elements of style and 
sound 

the quiz Bring a hard copy for 
the experience. Emailed journals 
will not be honored. Please see 
policy for tardiness or failing to 
submit your journal in the 
assignment description.   
. 
NO EXEPTIONS  

Session 14 
T Feb 26 

Literature and 
children’s 
personality 
development 
 

Glazer, J. Lit for Y Ch. Chapter 
7 Supporting Ch’s Personality 
Development 

Individual double entry journal 
per chapter. Due Class 
Experience day 
 
 
Individual Tuesday Round Table 
or GL event (Canvas and 
presentation) 
 

Session 15 
Th Feb 28 

Literature and 
children’s social-
emotional 
development 

Glazer, J. Lit for Y Ch. Chapter 
Chapters 8 Supporting children’s 
Social-emotional and aesthetic 
development 
 

Individual double entry journal 
per chapter due Class Experience 
day 
 

Session 16 
T March 5 

Literature and 
children’s social & 
moral 
development  
 
Literature and 
children’s 
aesthetic 
development 

Class experience 2/Quiz on 
chapters 7, 8 & 9 (including 
children’s personality and socio-
emotional development,  
aesthetic and creative 
development chapter number 
might vary in each edition) 
 
Review elements of style and 
sound Quiz  (chapters 8 & 9) 
Glazer, J. Lit for Y Ch. Chapter  
10 Supporting children’s 
aesthetic development 
 

Double entry journal for each 
chapter (chapters 7, 8,9)  are 
required are required in order to 
participate in collaborative class 
experience and get full credit. 
They should be uploaded on 
Canvas by 11;00  am the day of 
the quiz Have a copy available 
signa for the experience.  
Emailed journals will not be 
honored. Please see policy for 
tardiness or failing to bring 
journal in the assignment 
description.   

 
NO EXEPTIONS 

Session 17 
Th March 7 

Dialogic Reading 
 
Video 
documentary 
techniques 
 

Read 
Dialogic Reading  
Leland Chapter 2 
 
Giorgis Chapter 4 
 

 Theory to Practice Reflection 
Due for each article/chapter on 
Canvas 
 
Individual Tuesday Round Table 
or NYT article (Canvas and 
presentation) 
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Topic 7: Video documentary 
techniques 
Individual Special Topic 
 

Topic: Video documentary 
techniques 
Individual Special Topic 
Reflection 
Individual Tuesday Round Table 
and GL event (Canvas and 
presentation) 
 

 T March 11-15 
Spring Break 

 
Session 18 
T March 19 
 

 
Sharing and 
responding to 
Literature/ 
Literature and the 
curriculum 
 

Read Responding to Children’s 
Literature 
 
Leland Chapter 8 & 10 
 
Glazer, J. Literature for Young 
children 
Read Chapters 4  
 

Topic: Responding to Children’s 
Literature 
 
Theory to Practice Reflection Due 
for each article/chapter on Canvas 
 
Individual Tuesday Round Table 
and GL event (Canvas and 
presentation) 

 
Session 19 
Th March 
21 
 

English Language 
Learners 

Group presentation 
 English Language Learners  
 

 
Topic: English Language 
Learners  
 
Ongoing Individual Special Topic 
Reflection 
 

Session 20 
T March 26 
 
MDC 
SPRING 
BREAK 
 

 
Children with 
disabilities 
Emergent Literacy 

Read Special topics 
 
Topic: Promoting emergent 
literacy and social-emotional 
development 
 
 
Read Special topics 7 & 8 
Group presentation 
Reflection 
 

 
Individual Tuesday Round Table 
and GL event (Canvas and 
presentation) 
 
Ongoing Individual Special Topic 
Reflection 
 
Topic: Promoting emergent 
literacy and social-emotional 
development 
 

Session 21 
Th March 
28 

 Work on Dialogic Reading 
Project on your own 

 

  
Session 22 
T April 2 

 
Dialogic Reading 

Understanding disabilities 
through children’s literature 

Topic: Understanding disabilities 
through children’s literature 
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Children with 
disabilities 
 

 
Tuesday Round Table and GL 
event (Canvas and presentation) 
 

Session 23 
Th April 4 

Dialogic Reading  Dialogic Reading Power Point 
presentations 

LAST DAY Tuesday Round 
Table and GL event (Canvas and 
presentation) 
 
Special Topic tripe entry-journal 
due on Canvas and taskstream 
upon approval 
 
Start project presentations. 
Groups selected randomly. Be 
prepared to present. Students 
who are not ready will be 
penalized.  
 

Session 24 
T April 9 

Dialogic Reading   
Dialogic Reading Power Point 
presentations Continued 
 

Start project presentations. 
Groups selected randomly. Be 
prepared to present. Students 
who are not ready to present 
will be penalized.  
 

Session 25 
Th April 11 

Jump Start   
Dialogic Reading (If needed) 
Jump Start Kit presentations 

Jumpstart Kit due for everybody 
on Canvas 
Jump Start kit assignment Groups 
Jump Start due for everybody 
selected randomly. Be prepared to 
present. Students who are not 
ready will be penalized.  
 
 
 

Session 26 
T April 16 
 

Jump Start   
Jump Start Kit presentations 

Last day for second resubmission 
(if applicable) Dialogic with 25% 
of the grade penalty 
 
 
 

Session 27 
Th April 19 

Jump Start   
Jump Start Kit presentations 
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*    Schedule changes may occur during the semester due to unforeseen circumstances and at the 
professor’s discretion. Updates will be provided. All deadlines must be met according to the 
schedule set. Special arrangements for religious holidays need to be made in writing at the 
beginning of the term.  
 
 
V Content Outline 
Literature for children/ genre 
- Wordless books 
- Picture books: Alphabet, counting and concept  
- Traditional Literature: Folk tales, fables, myths, legends 
- Historical Fiction 
- Poetry 
- Realistic Fiction 
 
Book formats / book content 
- Board books & Chunky Board Books 
- Cloth books & bath books 
- Lift & Flap books 
- Musical books and electronic books 
- Books with developmental toys attached 
- Books & Character toy sets 
- Paperback books 
- Hard cover books 
- Favorite Authors and Illustrators of Picture Books. 
- Book awards (Newberry, Caldecott, Laura Ingalls Wilder, Mildred Batchelder, Canadian 

Children’s Book of the year, Amelia Frances Howard-Gibbon, Carnegie, Kate 
Greenaway, Hans Christina Andersen 

 
Style and sound 
- Connotation, imagery, figurative language, hyperbole, understatement, allusion, symbol, 

puns and wordplay. 
- Onomatopoeia, alliteration, assonance, consonance, rhythm 
 
https://www.brightstorm.com/english/writing/writing-terms/  
 
Children’s response to literature (developmentally appropriate practice) 

- How children become readers 
- Dimensions of story reading 
- The power of reading aloud 
- Evaluating Books—Words and Story.  
- Predictive books 
- Looking at the Art. Artists' Tools and Materials. Styles of Artists.  
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- Response Through Multi-Literacies: drama, art, movement, music, oral & written 
language 

 
Literature across the curriculum 
 

- Literature-based curriculum (Math, Science, Social Studies, Language Arts, Art, Music, 
Physical Education) 

 
 
 
Grading:     Total points that may be accrued are 100.  Final letter grades will be assigned as 
follows: 
 
94 - 100 =  A 
90 - 93 =  A- 
87 - 89 =  B+ 
84 - 86 =  B 
80 - 83 = B- 
77 - 79 =  C+ 

70 - 76 =  C 
66 - 69 = D 
63=                  F 

 
PLEASE USE THE CORRESPONDING RUBRIC TO ALL YOUR PROJECTS. 
 
Course Assignment Policy and Regulations 
 

• Note: Points will be deducted from project’s total score when candidates: 
a. Upload a wrong file (30% of the grade) 
b. Upload partial project (25% of the grade) 
c. Missed the deadline, even one minute (30% of the grade) 
d. Post assignment in a wrong place (30% of the grade) 
e. Upload project in an unreadable format for Canvas (only PDF, Word, Power 

Point are accepted) (20% of the grade) 
f. Fail to sign up for a group on time and don’t get a grade because of this (25% 

of the grade) 
g. Sign up for more than one group (20% of the grade) 
h. Sign up in a wrong group and request the instructor to fix the problem (20% 

of the grade) 
i. Don’t upload taskstream artifact in the due date (25% of the grade) 

 
LATE SUBMISSIONS ARE NOT ACCEPTED unless there is a documented emergency or 
death in the family emergency or death in the family 
 
Course Requirements 
 
Global Learning Experience (Group Learning Experience in class with 
individual journal/ Students without journal will not be able to receive 

5% 
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credit) 
 
Global Awareness Report (choose from): 
 
Tuesday Roundtable https://goglobal.fiu.edu/ttr/  
 
New York Times Articles https://goglobal.fiu.edu/accessnyt/  
 

5% 

Special Topic (Group effort)  
 

10% 
 

Theory to Practice Reflection 10% 
 

Author/Illustrator (individual) 
-  5 points power point (author’s bio, books, etc) 
- 5 points Book Files  

10 % 

  
 
Jump Start kit  (individual or group) 

20 %   

Dialogic Reading Project (individual or group) 20 % 
 

Total 100% 
 

Syllabus test  
 

 
2 

 
VI Assignments & Outcomes 
 

1. Global Learning Experience 
 
Download  Educating for Global Competence (Asia Society)  
 
http://www.edsteps.org/CCSSO/SampleWorks/EducatingforGlobalCompetence.pdf 
 
Required Reading: 

• A Note from the Authors 
• Foreword  
• Preface  
• Introduction 

 
Select one chapter and read it, write a double-entry journal and print it out. UPLOAD your double-
entry journal before class  for a graded learning experience. Students who fail to upload journal before 
class will be penalized with 50% off the group grade for this activity.   
 
 

2. Special Topics:  
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This assignment consist of two tasks:  
 
A) Group presentation and  
B) Theory to Practice Individual Reflection paper  

 
Outcomes 

• Develop reading competencies through children’s literature 
• Develop thinking dispositions and habits of mind to take advantage of children’s 

literature  
• Understand whole learning integrating children’s books  
• Connect theory and practice  

 
Assignment Description 

 
Sign up to read only one of the topics below. Don’t sing up more than once in order to avoid 
confusion with group work and grades. 
Prepare a 15 minute digital presentation (check calendar dates for your topic) to share the 
information in class.  Include a reflection about the use of this information in the dialogic reading 
project.  Students are responsible to check the dates to present.  Check the rubric for grading 
criteria. 
 
The assignments consist of a group presentation on the selected topic 10 points of the grade and 
an individual paper reflecting on the different topics presented in class 10 points  

 
A) Special Topic Group Presentation (10 points) 

This is a collaborative effort.  All group members are responsible for reading the assigned articles for the 
each special topics. Draw main ideas from the reading and textbook and connect them with the reading 
competencies that correspond to each topic (check the last column of the rubric). Avoid cut and paste. Design 
a mind catching digital presentation that help your classmates understand more in depth your topic.  The 
project is due the same day for everybody, group presentations will take place in different days (please 
check the calendar for your topic). For the digital presentation use any of the following tools (you can sign 
up for free): 

- Prezy.com. Click to view tutorial 

- http://www.videoscribe.co/. You can sign up for free. Click for a video tutorial  

Students who do not sign up for a topic or who are not ready to present the assigned day for the topic will 
get an F for this assignment.  No make-up opportunities. Students are responsible for communicating with 
other group members via Canvas email (please CC me if you have difficulty communicating with another 
group member). In case that a group member doesn’t contribute or meet when agreed, students should let 
the instructor know ahead of time and include the student’s name in the email to find fair solutions for 
everybody. 
 
 

Group presentation rubric 
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 Mastery Proficient Limited 
Content Clearly highlights at 

least ten relevant 
facts about the topic 
and explain those 
using examples. 

Address less than 
eight relevant facts 
and proficiently 
explain them without 
examples.  

Address less than five 
facts.  Does not 
elaborate the 
explanation of 
information. 

Presentation Outstanding 
presentation.  Uses 
images, charts, and 
other visual tools to 
get the message 
through.  Gets to the 
point with few words. 

Proficient 
presentation. Cut and 
paste some text.  Use 
of one image or 
visual image to get 
the message through. 

Large cut & paste 
texts.  Does not 
include visual aids to 
get the message 
through. 

Connection with 
Reading 
Competencies 

Clearly connect 
reading competencies 
with the topic 
according to the 
Reading 
Competencies matrix.  
Make excellent 
connections of the 
topic with the 
Dialogic Reading 
project. 

Proficient connection 
of reading 
competences with the 
topic but misses some 
reading competencies 
with the matrix. 
Makes superficial 
connections with the 
Dialogic Reading 
project. 

Make one or two 
superficial 
connections with the 
reading 
competencies.  
Misses some reading 
competencies. Does 
not connect the topic 
with the Dialogic 
reading project. 

 
 
 

B) Theory to Practice INDIVIDUAL Reflection Paper (10 points) due on 
Canvas 
In the reflection paper the candidates should write a reflection for each of the chapters from “Teaching 
Children’s Literature” for each of the 8 special topics presented in class. The candidates should also expand 
their discussion using material from the textbook and links to the special topics and other courses.  It is 
critical that the candidates follow the rubric criteria for each of the special topics. Some competencies (in 
the rubrics) cover two or three special topics, make sure to address those indicators.  The use of titles and 
subtitles related to the indicators are highly encouraged in order to give clarity to the discussion. Please 
highlight the indicators that you use.  The candidates should work on each topic right after their classmates 
present the topic. THIS IS A REFLECTION PAPER NOT A SUMMARY OF READINGS OR CLASSMATES 
PRESENTATIONS. 

 
 

 
 
 
 
 
 

THEORY TO PRACTICE REFLECTION 
CONNECT-EXTEND-CHALLENGE 

 
Name:___________________________________     
Topic: ___________________________________  
 
 
Description:  
 

• Write 10 key ideas from the readings.   
• Use the Connect-Extend-Challenge Thinking routine: 

 
CONNECT:		 How	are	the	ideas	and	information	presented		
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THEORY TO PRACTICE REFLECTION 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
LINKS AND PDFs AVAILABLE ON CANVAS 
 

Topic 1: Making thinking visible  (Theory to Practice Individual Reflection paper) 

http://www.visiblethinkingpz.org/VisibleThinking_html_files/06_AdditionalResources/makingthinkingvisibleEL.pdf 

http://www.pz.harvard.edu/projects/visible-thinking 

 
Salmon, A.K. (2008) Early Childhood Educ J 35: 457. https://doi.org/10.1007/s10643-007-0227-y  

https://link.springer.com/article/10.1007/s10643-007-0227-y 

 

 Topic 2: Dialogic Reading  
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Leland, C. et. al (2018).Teaching Children’s Literature: It’s Critical. New York. Routledge. CHAPTER 2 
  
Reading Rockets 
http://www.readingrockets.org/article/dialogic-reading-effective-way-read-aloud-young-children 
 

Visit the whole website 

https://www.youtube.com/watch?v=r2FLrq8YIyY 

http://www.flvpkonline.org/teachertoolkit/langVoc/section_4/4a.htm 

 Topic 3: Asking good questions 

Ritchhart, R. Real Power of Questions. Creative Teaching and Learning, 2.4, p 8-12 

http://www.ronritchhart.com/Papers_files/The%20Power%20of%20Questions.pdf 
 
Pelo, (2014). Finding the questions worth asking. Exchange. 
 
 https://www.childcareexchange.com/article/finding-the-questions-worth-asking/5021550/ 
 
Costa, A. & Kallick, B.Five Strategies for Questioning with Intention.  Volume 73 | Number 1, 
Pages 66-69 
 
http://www.lansingschools.org/tfiles/folder1342/Costa%20%26%20Kallick%2C%202015
%20Five%20Strategies%20for%20Questioning%20with%20Intention.pdf 
Costa’s Level Questions 
http://levelquestions.weebly.com/costas.html 
 

Watch  
https://youtu.be/JRdw-mtNFZM 

Topic 4: Responding to children’s Literature 

Short, Kathy G., Gloria Kauffman, and Leslie H. Hawn (2000). “‘I just need to draw’: responding to literature 
across multiple sign systems.” The Reading Teacher 54, 160–171. 

http://www.edu.uwo.ca/source4allcourses/AQ/Intermediate_ABQ_New/downloads/ML.pdf 

http://www.litcircles.org/Overview/overview.html 

http://www.lauracandler.com/strategies/litcircles.php 

Topic 5: English Language Learners 
Leland, C. et. al (2018).Teaching Children’s Literature: It’s Critical. New York. Routledge. 
Chapter 4 & 5 
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Carrison, C. (2005). From silence to a whisper to active participation: Using literature circles 
with ELL students. New Horizons, 46, 2, 93-113 

http://scholarworks.wmich.edu/cgi/viewcontent.cgi?article=1137&context=reading_horizons 

* Freeman, D, & Freeman, I. (2009) Comprehension and English Language Learners. Heinemann. 

 https://www.heinemann.com/shared/onlineresources/E02678/OpitzE02678Sample.pdf 

 Topic 6: Video documentary techniques 

Making Thinking Visible Through documentation (open with your FIU library account or PDF on Canvas) 

https://www.tandfonline.com/doi/pdf/10.1080/15476880500486129 

 Download at least three articles from: 

http://www.makinglearningvisibleresources.org/using-video-from-capturing-to-downloading-to-editing-to-
sharing.html 

http://www.makinglearningvisibleresources.org/the-ladder-of-feedback-a-routine-for-giving-feedback-
about-an-idea-or-artifact.html  

Watch 

http://www.pz.harvard.edu/resources/documentation-transforming-our-perspectives 

 

Topic 7: Promoting emergent literacy  

 Doyle, B. & Bramwell, W. (2006). Promoting emergent literacy and social–emotional learning through 
dialogic reading The Reading Teacher Vol. 59, No. 6 March 2006 

 
http://www.pathstoliteracy.org/helping-young-children-develop-emergent-literacy-skills 
 
http://www.peelearlyyears.com/pdf/Promoting%20Emergent%20Literacy%20and%20Nu
meracy.pdf 
 
 

Topic 8: Understanding disabilities through children’s literature 

Kurtts, St & Gavigan, K. (2008) Understanding (dis)abilities through children’s literature. Education 
Libraries: Childrens Resources, Volume 31, 1, 23-31   
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https://libres.uncg.edu/ir/uncg/f/S_Kurtts_Understanding_2008.pdf 

https://www.washington.edu/doit/Stem/articles?52 
 
 
 
THEORY TO PRACTICE REFLECTIVE JOURNAL ARTICLES & SCHEDULE  
(FULL PDFs on /Canvas, only the readings listed in the table below are for the individual 
reflection) 
 
 Topic Readings Due Date 

 
1 Making Thinking 

Visible 
Two articles 

http://www.visiblethinkingpz.org/VisibleThinking_html_files/06_AdditionalResources
/makingthinkingvisibleEL.pdf 
 
Salmon, A.K. (2008) Early Childhood Educ J 35: 457. 
https://doi.org/10.1007/s10643-007-0227-y 
https://link.springer.com/article/10.1007/s10643-007-0227-y 
 
 

 
Febr 19  

2 Asking Good Questions Three articles 

Ritchhart, R. Real Power of Questions. Creative Teaching and 
Learning, 2.4, p 8-12 
http://www.ronritchhart.com/Papers_files/The%20Power%20of%2
0Questions.pdf 
 
Pelo, (2014). Finding the questions worth asking. Exchange. 
 
 https://www.childcareexchange.com/article/finding-the-
questions-worth-asking/5021550/ 
 
Costa, A. & Kallick, B. Five Strategies for Questioning with 
Intention.  Volume 73 | Number 1, Pages 66-69 
http://www.lansingschools.org/tfiles/folder1342/Costa%20%
26%20Kallick%2C%202015%20Five%20Strategies%20for
%20Questioning%20with%20Intention.pdf 

 
 
Febr 19 

3 Dialogic Reading Two articles 

Leland, C. et. al (2018).Teaching Children’s Literature: It’s Critical. 
New York. Routledge.  
CHAPTER 2 Why Reading aloud is critical 
 
Reading Rockets 
http://www.readingrockets.org/article/dialogic-reading-effective-
way-read-aloud-young-children 
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4 Video Documentary 
techniques 

Stephanie Cox Suárez (2006) Making Learning Visible 
through Documentation: Creating a Culture of Inquiry 
among Pre-Service Teachers, The New Educator, 2:1, 33 
55, DOI: 10.1080/15476880500486129 (open with your FIU 
library account or PDF on Canvas) 

https://www.tandfonline.com/doi/pdf/10.1080/15476880500486129 
 

March 7 

5 Responding to Ch’s 
Literature 

Leland, C. et. al (2018).Teaching Children’s Literature: It’s 
Critical. New York. Routledge. CHAPTERS 8  & 10 
Responding to Literature through the arts.  
 

March 19 

6 English Language 
Learners 

Leland, C. et. al (2018).Teaching Children’s Literature: It’s 
Critical. New York. Routledge. CHAPTER 4 & 5. 
Choosing Books & Language Study 
 

March 21 

7 Promoting Emergent 
Literacy through 
ch’s books 

Leland, C. et. al (2018).Teaching Children’s Literature: It’s Critical. New 
York. Routledge. CHAPTER 3 Teaching Reading with Literature 

March 26 

8 Understanding 
disabilities through 
children’s literature 

 

Two articles 

Kurtts, St & Gavigan, K. (2008) Understanding (dis)abilities through 
children’s literature. Education Libraries: Childrens Resources, 
Volume 31, 1, 23-31   

https://libres.uncg.edu/ir/uncg/f/S_Kurtts_Understanding_2008.pdf 

https://www.washington.edu/doit/Stem/articles?52 

 

April 2 

 
 
 
 
 
 
Grading Criteria 
Please follow the assignment rubric.  Avoid cut and paste. 
 
 

3. Quizzes (Collaborative Class Learning Experience) 
 
There will be two collaborative learning experiences worth 10 points each. 
 
Learning Outcomes 
Critical Thinking: Connect theory and practice 
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Analyze and explain how authors use literary elements to get the message through 
Apply child development knowledge to analyze children’s books and the role of the adult 
Analyze how children’s books can help children develop global awareness, perspective and 
engagement. 
 
Instructions 

• INDIVIDUALLY upload the double-entry journal corresponding to the required chapters 
(check the calendar) on Canvas 

• Candidates will work interdependently and share understandings in a collaborative 
learning experience (Quiz).  

 
Upon reading the assigned chapters, candidates should use the double-entry journal template to 
record sentences, phrases and words that caught their attention and justify their selections and 
upload it to Canvas by 9:30 am the day of the quiz (check calendar).  Here is a video 
tutorial of double-entry journal https://www.youtube.com/watch?v=JYXrBt5nBfc  
 
Students who fail to submit their typed journal on Canvas will work individually and will 
miss 25% of the grade).  Students who miss the deadline to submit journal will not have the 
opportunity to make up. STUDENTS WHO DON’T SUBMIT JOURNAL AND DECIDE 
to WORK IN A GROUP WILL GET AN “F”(no excuses), you don’t have material to 
contribute.  If you don’t submit your journal it might be more convenient to work 
individually than getting an F 
 
 
 
 
 
 
 
 
 
 
 
 
Double entry-journal 
 

They say I think and wonder 
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Three sentences (from the readings)  that 
capture the main message 
 

1. Sentence _____________ 
2. Sentence _____________ 
3. Sentence _____________ 

 

 
Justify your selection 
 
 

1. I chose this Sentence because   
2. I chose this Sentence because   
3. I chose this Sentence because   

 

 
Three phrases that pushed your thinking 
 
 

1. Phrase    _____________ 
2. Phrase    _____________ 
3. Phrase    _____________ 

 
 
 

 
Justify your selection 
 
 

1. I selected this phrase because….  
2. I selected this phrase because…. 
3. I selected this phrase because….  

  
 
 

One or two words that compile the most 
relevant concepts 
 
 

Justify your selection 
 
I selected (word/s) because 

 
 
 
Students have the option of submitting a paper as a group (no more than 5 people), 
only if they have their double entry journal.  If this is your choice, each student should 
submit the same quiz and attach their double entry journal to it.  If the student fails to 
attach the journal, he/she will get an F. 
 
 

4. Global Learning 
 
Students should participate either in a Tuesday Roundtable or select an article from  New York 
Times, write a one-page (300 words) summary and reflection and share in class the day that you 
sign up to do so. Upload your reflection in Canvas Assignment dropbox the day of your 
presentation. Please check the calendar and decide when to present. There are assigned days for 
presentations and only 4 spots to present per day.  
 
Assignment policy 
 

• Sign up to present 
• There are no make ups  
• If you miss to present the day that you signed up and fail to upload your reflection in the due date you will 

not earn points 
• If you miss to present the day that you signed up but upload your reflection in the due date or vice versa, you 
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will earn 50% of the grade. 
 
TUESDAY ROUND TABLE  
 
Attend a Global Learning Round Table any Tuesday during the semester. To see  
Schedules and themes, please visit: https://goglobal.fiu.edu/ttr/  
 
NEW YORK TIMES 
 
Read an article from New York Times https://goglobal.fiu.edu/accessnyt/ 
 
Students are responsible to inform the professor when they have something to share. 
Up to 3-5 minute presentations per session. Please make sure to sign up in class.  
All reports are due on Canvas the day of the presentation.  
 
4. Author / Illustrator project   
 
Learning outcomes 
 

- Ability to analyze how authors/illustrators convey multiple perspectives of local, global, 
international and intercultural problems from their personal experiences 

- Appreciate how illustrators covey messages through their illustrations and the use of 
literary devices 

- Explore a variety of children’s literature  
 
Assignment Description 
 
The assignment consist of presenting the author/illustrator biography and make book 
files for five of the books from the selected author/illustrator. Bring the 5 books to class 
the day of the presentation. Upload the power point and book files on Canvas. 

 
A)  Author’s/illustrator’s biography (Power Point)  

 
- Select a children’s key author such as Eric Carle, Bill Martin Jr., Sue Williams, Margaret 

Brown, Robert Munsch, Joy Cowley, Alma Flor Ada, Laura Joffe Numeroff, Miriam 
Schlein, Donald Crews, Judith Viorst, David Kirk, Audrey Wood, Don Wood, Maurice 
Sendak, Denise Fleming, Silverstein, Leo Lioni, Jan Bret, Molly Bang, Patricia Polacco, 
Tommie de Paola, Keiko Kasza, Mo Willems, Jamie Lee Curtis, Dr. Seuss, Todd Parr, 
Crokett Johnson, Kate Di Camilo,  Jeff Kinney, Mary Pop Osborne, Ezra Jack Keats, 
Niki Giovanni, Kevin Henkes, Peter Reynolds,  among others (with instructor’s prior 
approval).  
 
Conduct a research of any of these authors/illustrators biography. State what inspired this 
author/illustrator to write/illustrate his books. Include historical, cultural and personal 
elements that influenced the creation and production of children’s books. Justify the 
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themes and messages based on the author’s background.  Present this information in a 
power point or any other presentation platform. 

 
B)  Book files for each book Create a book file for each of the selected books (5 at least) 

from the author/illustrator of your choice. A book file is an effective way to maintain 
record of what you have read. The best way to become familiar with children’s literature 
is to read a variety of books in various genres, style and sound.   
 
Book files: 
  

Each book file should include the information below. In order to include all information you can 
use the book file template from Canvas. Please make sure that you include all the elements in 
bold to avoid point deductions. 
 

1. In the first page identify the book including a picture of the book in the cover, identify 
the author, title, publisher, date of publication, number of pages and age level for which 
the book would be appropriate. Identify if the book is an award winner.  

2. Define the genre and explain why the selected book belongs to the assigned genre  
3. Write a short summary of the book  
4. Explain the literary elements that the author used (Except for wordless book) and how 

these elements helped the author convey his message (write one or two examples to 
support your argument).  

5. Identify issues of global significance and connect the book with global learning 
components such as awareness, perspective and engagement.   

6. Identify the theme of the story to make disciplinary connections (Math, Science, Social 
Studies, Art, Language Arts). Explain how can you integrate the book in the curriculum 
from all the disciplines. 

* If the book is an award winner (Caldecott, Parents Choice, Laura Ingalls or any other) 
discuss why you think it got this distinction.   

 
- Post your project online the day that is due (not the day that you present). 

 
 
 
 
 
 
 
 
Author’s project rubric (Individual) 
 
Criteria Target Acceptable Unacceptable  
 
Literary 
elements and 

In the book file the 
candidate identifies the 
authors’ genre 

In the book file the 
candidate identifies the 
authors’ genre 

In the book file the 
candidate vaguely or 
erroneously identifies 

Do n
ot 

co
py

Do not copy without the express written consent of the instructor. 



 

29 
 

genre 
 

preference, style and 
sound. Uses examples 
from the books to 
demonstrate how 
authors get their 
message through.  
  
 

preference, style and 
sound, but there are no 
examples from the 
books to demonstrate 
how authors get their 
message through. 
 

the authors’ genre 
preference, style and 
sound. There are no 
examples from the books 
to demonstrate how 
authors get their 
message through. 
 

 
Author’s/ 
Illustrator 
background 
 

Includes the author’s 
photograph. Address 
historical, cultural  
and personal elements 
that influenced the 
creation and production 
of children’s books. 
Justifies the themes and 
messages based on the 
author’s background.  

Does not include the 
author’s photograph. 
Somehow address 
historical events that 
influenced the creation 
and production of 
children’s books. 
Justifies themes and 
messages based on time 
and setting where books 
were produced vaguely.  

Does not address 
historical events or does 
not establish a 
relationship with 
children’s creation and 
production of books.  
Mentions the messages 
based on time and 
setting where books 
were produced.  

Global 
component 

Outstanding connection 
of the book with issues 
of global significance. 
Successfully identifies 
and analyzes the   book 
with global learning 
elements such as 
awareness, perspective 
and engagement  

Superficial connection 
of the book with issues 
of global significance. 
Superficially identifies 
and analyzes the   book 
with global learning 
elements such as 
awareness, perspective 
and engagement.  

Does not connect the 
book with issues of 
global significance. 
Does not make 
connections of the book 
with global issues 
related to awareness, 
perspective and 
engagement.  

Curriculum 
connections 

Identify the theme to 
make strong and 
meaningful connections 
with at least 4 
disciplines. Develop 
activities related to the 
theme in each of the 
disciplines. 
 

Vaguely focuses on the 
theme to develop 
activities in the different 
disciplines.  
 

Does not make 
connections between 
them of the book and 
other disciplines. There 
is no connection 
between the theme and 
the activities in the 
disciplines. 
 

 
Presentation 
 

Outstanding 
presentation. 
Bring at least five books 
and  analyzes one of the 
books in depth. Explains 
why award winning 
books reached that 

Good presentation. 
Bring at least four books 
and  superficially 
analyzes one of the 
books. Does not explain 
why award winning 
books reached that 

Poor presentation. 
Bring at least three 
books and  does not 
analyze one of the 
books. Does not explain 
why award winning 
books reached that 
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distinction (if 
applicable). 
 

distinction (if 
applicable). 
 

distinction (if 
applicable). 
 

 
 
 
 
 
5.  Jump Start Kit  
Group (4-5 members) or individual project 
 
Outcomes 

- Willingness to design a classroom activity where in the students solve a local or global 
issue. 

- Students will develop criteria to select books and media appropriate for children in order 
to recommend it to parents and teachers 

- Students will justify the selection of books based on children’s developmental 
characteristics, book formats, content 

- Students will justify the selection of books that support children’s language, intellectual, 
personality, social-moral, aesthetic and creative development 

- Develop thinking dispositions through developmentally appropriate practices  
 

Assignment Description 
 
The candidates will design a Jump start kit that includes a set of at least 10 developmentally 
appropriate children’s books that address local, global, international, and intercultural problems. 
Students should develop activities or book extensions towards finding solutions to global, 
international and intercultural problems. Leland et al. Chapter 10 offers ideas that can be used for 
this project. Use course readings to sustain your analysis for each book. Some help in judging 
books can be found in reviews of new books that appear in journals such as The Horn Book, The 
Journal of Children’s Literature, The Reading Teacher or in any of the websites listed in this 
document.  

 
1. The candidates will select 10-15 books around any attractive global learning topic for 

young children. In a book file, they should take a close look at the developmental 
milestones of children from birth to grade 3 and explain why each of the selected are age 
appropriate. Justify how the book selection supports children’s language, intellectual, 
personality, social-moral, aesthetic and creative development. (RC 4.5) 

2. The books should focus on issues of global significance appropriate for young children. 
They should allow children to gain awareness, develop perspective and engage in socio-
cultural, socio-political and psychological issues.  (pollution, global warming, conflict 
resolution, poverty, bullying, diversity, technology and so forth). Provide a rationale for 
the selected topic in connection with current local and/or global issues. Include books with 
different genre and multicultural and international literature (RC 4.1) 
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3. The candidates will design an interactive chart to assess children’s emergent literacy skills  
(phonics, word ending, sounds, etc.) and  scaffold complex print and an electronic 
interactive electronic book to re-teach reading skills.  
The interactive chart will keep the basic sentence structure of the stories and adapt them to 
fit any theme. The possibilities will be: 1) Analyzing oral and written language into a new 
semantic form; 2) Providing an effective vehicle for combining oral language strengths 
with knowledge of stories and print; 3) Providing effective context for developing good 
grammar (skills within the context of the story).  

4. Select one book to design an activity that addresses an international, global, or intercultural 
issue and its solution. (RC 4.8) 

5. Design a felt board story for one of the books in your collection.  
6. Design puppets for a story of one of the books. (RC 4.8) 
7. Design a book extension that helps children identify Plot and sequence of events.  
8. Choose a story and design an interactive electronic book (any type of technology such as 

power point, I-Movie or Windows Movie Maker, etc. Upload it to youtube and add the 
link) (RC 4.9) 

 
* This assignment is different from the book file in the author’s project, it requires more 
connections with course readings regarding children’s development and global learning 
topics and reading competences. 
 
For the presentation bring all book extensions and have your power point ready.  
 
Submit: 
 

• Power Point reflecting your awareness about an issue of global significance and pictures 
of the book extensions (puppets, felt board, interactive chart, link to electronic book) 

• Book files of all 10 books:  
o Book description for each book describing how it promotes language, cognitive, 

personality, social-moral, aesthetic and creative development in young 
children (what applies).  

o Include a picture of the book cover and book reference.  
o Goal and description of activities or book extensions towards finding solutions to 

global, international and intercultural problems  
o Justification for selecting the books  
o Why each book is age appropriate (refer to child development characteristics)  
o Pictures of your felt board story, puppets, and book extensions and a script of the 

story.  
o Picture of the interactive chart 
o Design an interactive electronic book (any type  of technology such as power 

point, I-Movie or Windows Movie Maker, etc. Upload it to youtube and add the 
link) 

o  
Jump Start kit Rubric 
Criteria Mastery Proficient Limited Novice 
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4.8 
Select and 
use 
development
ally 
appropriate 
materials that 
address 
sociocultural 
and linguistic 
differences. 

Successfully selects and 
uses attractive and 
elaborated 
developmentally 
appropriate materials  
(Felt board, puppets, ) 
addressing sociocultural 
and linguistic differences 
for the book extensions. 
Selects one book to 
design an outstanding 
activity that addresses an 
international, global, or 
intercultural issue and its 
solution. 
                                                                                                               

Uses superficially 
elaborated 
developmentally 
appropriate materials 
(Felt board, puppets, 
story audio-tape) that 
address sociocultural 
and linguistic 
differences.        
 Selects one book to 
design a superficial 
activity that addresses 
an international, global, 
or intercultural issue 
and its solution. 
                                                                                                     

Uses basic 
developmentally 
appropriate materials, 
missing one or two, (Felt 
board, puppets, story 
audio-tape) 
that address sociocultural 
and linguistic 
differences. 
 Selects one book to 
design an poorly 
elaborated activity that 
addresses an 
international, global, or 
intercultural issue and its 
solution. 
                                                                                                        

Fails to use 
developmentally 
appropriate materials. 
Does not select an 
appropriate book to 
design an activity that 
addresses an 
international, global, or 
intercultural issue and 
its solution. 

4.9 
Plan for 
instruction 
that utilizes 
increasingly 
complex 
print and 
digital text, 
embeds 
assessment, 
includes 
scaffolding, 
and provides 
re-teaching 
when 
necessary for 
individuals 
and small 
groups. 

Successfully (attractive, 
clear print) designs an 
interactive chart to assess 
children’s emergent 
literacy skills  (phonics, 
word ending, sounds, 
etc.) and  scaffold 
complex print. The chart 
scaffolds children to: 1) 
create new semantic 
forms, 2) Combine oral 
language strengths with 
knowledge of stories and 
print 3) Provides an 
effective context for 
developing good 
grammar. 
The electronic book has 
music and soundscapes 
to enhance the story and 
re-teach reading. 

Superficially 
(distracting or not 
attractive, bad quality 
print) designs an 
interactive chart to 
assess children’s 
emergent literacy skills  
(phonics, word ending, 
sounds, etc.) and  
scaffold complex print. 
The chart superficially 
scaffolds children to: 1) 
create new semantic 
forms, 2) Combine oral 
language strengths with 
knowledge of stories 
and print 3) Provides an 
effective context for 
developing good 
grammar. 
The electronic book 
does not have music 
and soundscapes to  
scaffold reading.. 

Poorly (plain design, bad 
print) designs an 
interactive chart to assess 
children’s emergent 
literacy skills  (phonics, 
word ending, sounds, 
etc.) and  scaffold 
complex print. The chart 
scaffolds children to: 1) 
create new semantic 
forms, 2) Combine oral 
language strengths with 
knowledge of stories and 
print 3) Provides an 
effective context for 
developing good 
grammar. 
The electronic poorly 
developed. 

Does not submit an 
interactive chart or the 
interactive chart does 
not meet the assessment 
or scaffolding criteria. 
The electronic book is 
missing or it is not 
appropriate and/or 
attractive to children. 

4.5 
Recognize 
how 
characteristic
s of both 
language and 
cognitive 
development 
impact 
reading 
proficiency. 
 

Selects 10-15 books 
around any attractive 
global learning topic for 
young children.  
Takes a close look at the 
developmental 
milestones of children 
from birth to grade 3 and 
successfully explains 
why each of the selected 
books are age 
appropriate. Justifies 
with course readings how 
the book selection 
supports children’s 
language, intellectual, 

Selects 7-9 books 
around any attractive 
global learning topic for 
young children.  
Takes a superficial look 
at the developmental 
milestones of children 
from birth to grade 3 
and explains why each 
of the selected books 
are age appropriate. 
Justifies with book 
readings how the book 
selection supports 
children’s language, 
intellectual, personality, 

Selects less than 7 books 
around any attractive 
global learning topic for 
young children.  
Overlooks 
developmental 
milestones of children 
from birth to grade 3 and 
vaguely explains why 
each of the selected 
books are age 
appropriate. Poorly 
justifies how the book 
selection supports 
children’s language, 
intellectual, personality, 

Selects less than 5 
books around any 
attractive global 
learning topic for young 
children.  
Does not address 
milestones of children 
from birth to grade 3 
and vaguely explains 
why each of the 
selected books are age 
appropriate. Does not 
justify how the book 
selection supports 
children’s language, 
intellectual, personality, 
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personality, social-moral, 
aesthetic and creative 
development.  
 

social-moral, aesthetic 
and creative 
development. 
 

social-moral, aesthetic 
and creative 
development. 
 

social-moral, aesthetic 
and creative 
development. 
 

4.1 
Understand 
and apply 
knowledge of 
socio-
cultural, 
socio-
political and 
psychologica
l variables to 
differentiate 
reading 
instruction 
for all 
students. « 
 

Selects 10 
children’s books 
around any issue 
of global 
significance 
appropriate for 
young children 
that will allow 
them to gain 
awareness, 
develop 
perspective and 
engage in socio-
cultural, socio-
political and 
psychological 
issues. 
Outstanding 
analysis for the 
selected topic in 
connection with 
current local 
and/or global 
issues  
Includes books to 
differentiate 
reading 
instructions for all 
students.  

Selects 7-9 
children’s books 
around any issue 
of global 
significance 
appropriate for 
young children 
that will allow 
them to gain 
awareness, 
develop 
perspective and 
engage in socio-
cultural, socio-
political and 
psychological 
issues. 
Superficial 
analysis for the 
selected topic in 
connection with 
current local 
and/or global 
issues  
Includes books to 
differentiate 
reading 
instructions for all 
students. 

Selects less than 7 
children’s books 
around any issue 
of global 
significance 
appropriate for 
young children 
that will allow 
them to gain 
awareness, 
develop 
perspective and 
engage in socio-
cultural, socio-
political and 
psychological 
issues. 
Poor analysis for 
the selected topic 
in connection with 
current local 
and/or global 
issues  
Does not include 
books to 
differentiate 
reading 
instructions for all 
students. 

Selects less than 5 
children’s books 
around any issue 
of global 
significance 
appropriate for 
young children 
that will allow 
them to gain 
awareness, 
develop 
perspective and 
engage in socio-
cultural, socio-
political and 
psychological 
issues. 
No analysis of the 
selected topic in 
connection with 
current local 
and/or global 
issues  
Does not include 
books to 
differentiate 
reading 
instructions for all 
students. 

 4.18 
Implement 
appropriate and 
allowable 
instructional 
accommodation
s as specified in 
the Individual 
Education Plan 
or 504 Plan 
when 
differentiating 
instruction for 
students with 
disabilities. 

Outstanding 
selection of 
children’s books (at 
least 3) that can be 
used to engage a 
student with special 
needs and excellent 
design of an engaging 
book extension that 
accommodates a 
student with special 
needs  as specified in 
the Individual 
Education Plan or 504 

Good selection of 
children’s books (at 
least 2) that can be 
used to engage a 
student with special 
needs and a good 
design an engaging 
book extension that 
accommodates a 
student with special 
needs  as specified in 
the Individual 
Education Plan or 
504 Plan when 
differentiating 

Weak selection of 
children’s books (at 
least 1) that can be 
used to engage a 
student with special 
needs and simple 
design of a book 
extension that 
accommodates a 
student with special 
needs  as specified in 
the Individual 
Education Plan or 504 
Plan when 

No selection of 
children’s books to 
engage a student with 
special needs and no 
design of a book 
extension that 
accommodates a 
student with special 
needs  as specified in 
the Individual 
Education Plan or 
504 Plan when 
differentiating 
instruction for 
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Plan when 
differentiating 
instruction for students 
with disabilities. 
 

instruction for 
students with 
disabilities. 
 

differentiating 
instruction for students 
with disabilities. 
 

students with 
disabilities. 
 

 
 
 
 
 
 
 
SACS 

1. 
Knowledge 
of literacy 
and literacy 
instruction. 

The interactive 
chart shows 
evidence of the 
candidate’s 
outstanding 
knowledge and 
understanding of 
literacy and 
literacy 
instruction. The 
chart is clearly 
written, it is 
attractive and 
promotes reading 
skills. 
 

The interactive 
chart shows 
evidence of the 
candidate’s 
superficial 
knowledge and 
understanding of 
literacy and 
literacy 
instruction. There 
is one  element in 
the chart that do 
not meet the 
criteria. 

The interactive 
chart shows 
evidence of the 
candidate’s vague 
knowledge and 
understanding of 
literacy and 
literacy 
instruction. There 
are two or more 
elements in the 
chart that do not 
meet the criteria. 

The interactive 
chart shows 
evidence of the 
candidate’s lack 
of knowledge and 
understanding of 
literacy and 
literacy 
instruction. There 
are too many 
elements in the 
chart that do not 
meet the criteria. 

2. 
Knowledge 
of fiction and 
nonfiction 
genres 
including 
reading 
informational 
texts (e.g., 
literary 
nonfiction, 
historical, 
scientific, 
and technical 
texts). 

The overall book 
selection includes 
high quality books 
that reflect 
knowledge of 
literary devices 
(style & sound), 
fiction and 
nonfiction genres 
including reading 
informational texts 
(e.g., literary 
nonfiction, 
historical, 
scientific, and 
technical texts). 

The overall book 
selection includes 
high quality 
books with 
outstanding 
knowledge of 
literary 
devices(style and 
sound) fiction and 
nonfiction genres 
including reading 
informational 
texts (e.g., literary 
nonfiction, 
historical, 
scientific, and 
technical texts). 

The overall book 
selection includes 
a few high quality 
books with 
outstanding 
knowledge of 
literary devices 
(style &sound), 
fiction and 
nonfiction genres 
including reading 
informational texts 
(e.g., literary 
nonfiction, 
historical, 
scientific, and 
technical texts). 

The overall book 
selection does not 
include high 
quality books   

 
 
 

1. Dialogic Reading / Taskstream assignment 
 
Please upload the assignment in Canvas Assignment dropbox.  When approved, students 
are required to upload it to taskstream in order to receive a grade on Panther Soft. Only 
“Target” will be accepted. Students who don’t comply with high middle or high quality 
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work will be asked to resubmit the paper with modifications to avoid failure. The 
assignment should meet  Reading Competencies, FEAPs and other State standards. Canvas 
grades are not equivalent to PASS or FAIL Taskstream scores. 
 
Taskstream Artifact and Rubric LAE 4405 
 

Critical Task: Dialogic Reading 

 Course 
Objective(s) 

Upon completion of this course, students will have the following 
understandings, skills and dispositions: 
 

1. Appreciate the value of multicultural and international 
children’s literature in developing an understanding of and 
appreciation for other cultures through literary genres  

2. Understand how authors use literary devices to get their 
message through  

3. Understand developmentally appropriate practices in which 
literature can and does support the goals of early childhood 
education  

4. Understand how children’s books support children’s 
development (cognitive, social, emotional, language and 
aesthetic development)  

5. Appreciate how adults scaffold children’s thinking through 
dialogic reading and read aloud activities  

6. Understand how to integrate children’s literature across the 
curriculum including multicultural components  

7. Appreciate how children’s literature help children gain respect 
and understanding of diversity from multiple perspectives  

8. Appreciate how promote positive attitude toward literary 
experiences  

9. Knowledge and understanding of the interrelatedness of local, 
global, international and intercultural issues, trends and 
systems through the use of children’s literature that addresses 
global issues 

10. Understand how children’s books support children’s multiple 
perspectives and empathy while promoting their cognitive, 
social, emotional, language and aesthetic development. 

11. Maintains a climate of openness, inquiry, fairness and support.  
12. Applies technology to organize and integrate assessment 

information.  
13. Recognize the importance of ELLs’ home languages and 

language varieties, and build on these skills as a foundation for 
learning English. 
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14. Recognize how to cognitively engage children with and 
without disabilities 
 

FEAPS 
Accomplish
ed 
Practice(s) 
and 
Indicators 

(a)2.f Maintains a climate of openness, inquiry, fairness and support 
(a)4.f Applies technology to organize and integrate assessment information. 

 
 

TESOL 
STANDAR

DS 

TESOL 
Standards 
Domain 2 
Language and 
Literacy 

2.2.b 

Recognize the importance of ELLs’ home languages and language 
varieties, and build on these skills as a foundation for learning 
English.  

TESOL 
Standards 
Domain 2 
Language and 
Literacy 

2.2.c 

Understand and apply knowledge of sociocultural, sociopolitical and 
psychological variables to facilitate ELLs’ learning of English 

NAEYC Subject Area 
Content 
Standards 

1,2,3,4,5,6,7,8 NAEYC Standards 

FLDOE 
Prek-3d 
Grade 

Early 
Childhood 
Education 
Professional 
Standards 
 

5.1; 5.2; 10.4;10.10;13.1;13.4    
http://www.fldoe.org/asp/ftce/pdf/53PreK-3.pdf 

 
 
 
 

4.15 Implement research-based instructional practices for developing 
students’ higher order thinking. « 
 

4.16 Implement research-based instructional practices for developing 
students’ ability to read critically. « 
 

4.2 Understand the stages of English language acquisition for English 
language learners and differentiate reading instruction for students at 
different levels of English language proficiency. « 
 

4.8 Select and use developmentally appropriate materials that address 
sociocultural and linguistic differences. « 
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4.3 Understand and apply current theories of second language 
acquisition to differentiate instruction for English language learners 
of diverse backgrounds and various levels of prior education. « 
 

  
 
Task 
Description in 
Detail (from 
syllabus) 

 
 
The candidates will be engaged in a group project to conduct a dialogic 
reading experience and analyze it.  
The candidates should select a book that addresses an issue of global 
significance to conduct a dialogic reading experience between an adult and 
an English Language Learner/s (ELL).  The candidates should identify 
different levels of English language proficiency to determine ESOL 
strategies to scaffold reading.  
The candidates should implement research-based instructional 
practices (thinking routines) for developing students’ ability to read 
critically and understand and apply knowledge of socio-cultural, 
socio-political and psychological variables to differentiate reading 
instruction for all students, including the ELL. The candidates should 
work cooperatively revisiting and editing a video footage of a 
dialogic reading session into manageable video clips of specific 
interactions that help them gain deeper understanding of how adults 
scaffold children’s language, cognitive, personality, social-emotional 
development and global learning outcomes.  Candidates can use any 
type of technology to video-document the experience. During the 
dialogic reading interaction the candidates should maintain a climate 
of openness, inquiry, fairness and support to the students. In the final 
report, the candidates should analyze the video and recognize the 
importance of ELLs’ home languages and language varieties, and 
build on these skills as a foundation for learning English. The 
candidates should analyze a dialogic reading experience between an 
adult and a child/children focusing on a global issue. In the analysis 
the candidates should recognize how characteristics of both language 
and cognitive development impact reading proficiency.  
 
 

 Instructions Candidates should select a book that addresses a global learning issue 
(awareness, perspective, engagement).  When selecting a book the 
candidate should show understanding of socio-cultural, socio-political 
and psychological variables to differentiate reading instruction for all 
students.  
 
Candidates should conduct a dialogic reading activity with one child 
or group of children (ages 2-8 years old). While conducting the 
dialogic reading the candidate should:  
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 Maintain a climate of openness, inquiry, and fairness and support 
while interacting with the child/children. 
 
Implement research-based instructional practices (PEER & thinking routines) 
for developing students’ higher order thinking and ability to read critically 
focusing on global issues. 
 
Recognize the importance of ELLs’ home languages and language 
varieties, and build on these skills as a foundation for learning 
English while interacting with the child. 
 
Use developmentally appropriate books that builds knowledge of 
sociocultural, sociopolitical and psychological variables to facilitate 
ELLs’ learning of English. 
 
Show understanding of current theories of second language 
acquisition to differentiate instruction for English language learners 
of diverse backgrounds and various levels of prior education and 
apply them while reading with the child/children.   
 
Interpret observations in connection with child development theories 
(language, cognitive, socio-emotional, personality, aesthetic) 
 
Apply technology (video-documentary techniques) to organize and 
integrate assessment information.  Use video documentary techniques 
(Windows Live Movie maker, I Movie, Adobe Premier or equivalent 
technology) to select video episodes that document their 
interpretations containing the above criteria. Documentation will 
consist in field journal (including verbal interaction, gestures and so 
on), videotape, and interviews. The use of video tape is required 
previous parental written consent. Interviews are highly 
recommended.  
 
In the video analysis recognize how characteristics of both language 
and cognitive development impact reading proficiency.  
 
In the Dialogic Reading experience the candidates should design a Power Point 
inserting edited video-clips with transcriptions of adult-child interactions during 
reading. Then analyze research findings of the quality of adult-child interactions, 
including the quality of questions that promote critical thinking. 
 
 
Present in class a Power Point inserting your edited video-clips. Since 
videos are not recognized by taskstream, transcribe video clip 
conversations and reflect the listed requirements. Report of research 
findings and analysis or adult-child interactions during read-aloud 
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episodes, adult and child’s reactions to children’s books in relation to 
global issues and theoretical connections from a multidisciplinary 
perspective. Use data and theoretical foundations to support their 
claims. Students are required to use APA style 
 
You could either work individually or with a partner (no more than 4 
people 

 File type Power Point 
 Scoring Rubric 

(3 point scale) 
See Attached 

• FULL CREDIT 
 Students are required to upload this assignment on taskstream. Upon getting feedback on Canvas 
students who follow the professor’s recommendations and rubric criteria and resubmit the revised 
assignment on Taskstream on the due date for full credit (check the calendar).   
 

• PARTIAL CREDIT:  
 
Students who miss the deadline will get a penalty 25% of the total grade. Students who need to 
resubmit the assignment for a third time (having received feedback for a second time) will receive a 
penalty of 25% of the total grade. Students who need to resubmit after receiving feedback for a third 
time will receive only 50% of the grade. In addition, students who resubmit the second or third 
review late will receive an additional 10% penalty.  

 

LAE 4405 DIALOGIC READING RUBRIC 

  Mastery Proficient Limited 
 

 

 

 

 

 

 

FEA
PS 

FEAP 

(a)2.f   

While conducting 
the dialogic 
reading the 
candidate 
maintains an 
outstanding 
climate of 
openness, inquiry, 
fairness and 
support. Uses 
level 3 questions. 

While 
conducting the 
dialogic reading 
the candidate 
maintains a 
proficient 
climate of 
openness, 
inquiry, fairness 
and support.  
Uses level 1, 2 
and 3 questions. 

While 
conducting the 
dialogic reading 
the candidate 
does not 
maintain a 
climate of 
openness, 
inquiry, fairness 
and support. 
Poor interaction 
and level 1 
questions 

The candidate 
does not ask any 
type of question. 
There’s no 
interaction. 

FEAP 

(a)4.f 

The candidate 
successfully 
applies 
technology 

The candidate 
applies 
technology 
(video-

The candidate 
applies 
technology 
(video-

The candidates 
does not use 
technology to 
organize and 
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 (video-
documentary 
techniques) to 
organize and 
integrate 
assessment 
information. 
Strong 
connections 
between 
observations and 
child 
development 
theories. 

documentary 
techniques) 
proficiently to 
organize and 
integrate 
assessment 
information. 
Some 
connections 
between 
observations and 
child 
development 
theories. 

documentary 
techniques) but 
does not 
organize and 
integrate 
assessment 
information. 
Poor 
connections 
between 
observations and 
child 
development 
theories. 

integrate 
assessment 
information. No 
connections to 
the readings. 

 TESOL 
Standards 
Domain 2 
Language 
and 
Literacy 

2.2.b 

Upon conducting 
the dialogic 
reading, the 
candidate 
successfully 
analyzes and 
recognizes in the 
video the 
importance of 
ELLs’ home 
languages and 
language 
varieties, and 
builds on these 
skills as a 
foundation for 
learning English.  

Upon conducting 
the dialogic 
reading, the 
candidate 
proficiently 
analyzes and 
recognizes in the 
video the 
importance of 
ELLs’ home 
languages and 
language 
varieties, and 
builds on these 
skills as a 
foundation for 
learning English. 

Upon 
conducting the 
dialogic reading, 
the candidate 
barely or doesn’t 
analyze and 
recognize in the 
video the 
importance of 
ELLs’ home 
languages and 
language 
varieties, and 
builds on these 
skills as a 
foundation for 
learning 
English. 

The candidate 
doesn’t include 
an analysis of the 
importance of 
ELLs home 
languages and 
language 
varieties as a 
foundation for 
learning English. 

 TESOL 
Standards 

Domain 2 
Language 
and Literacy 

2.2.c 

While conducting 
the dialogic 
reading the 
candidate clearly 
understands and 
applies 
knowledge of 
sociocultural, 
sociopolitical and 
psychological 
variables to 
facilitate ELLs’ 

While 
conducting the 
dialogic reading 
the candidate 
proficiently 
understands and 
applies 
knowledge of 
sociocultural, 
sociopolitical 
and 
psychological 
variables to 

While 
conducting the 
dialogic reading 
the candidate 
does not seem to 
understand and 
apply 
knowledge of 
sociocultural, 
sociopolitical 
and 
psychological 
variables to 

In the dialogic 
reading the 
candidate doesn’t 
apply any type of 
knowledge of 
sociocultural, 
sociopolitical and 
psychological 
variables to 
facilitate ELLs  
learning of 
English. 
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learning of 
English. 

facilitate ELLs’ 
learning of 
English 

facilitate ELLs’ 
learning of 
English 

 4.15 
Implement 
research-
based 
instructiona
l practices 
for 
developing 
students’ 
higher 
order 
thinking. « 

FEAP 

(a)2.f   

Outstanding climate of 
openness, inquiry 
(mostly open-ended 
level 3 questions), and 
fairness and support 
while interacting with 
the child/children. 
Implement research-
based instructional 
practices (PEER & 
thinking routines) for 
developing students’ 
higher order thinking 
and ability to read 
critically focusing on 
global issues. 
 
 

Superficial climate of 
openness, inquiry (A 
few level 3 and more 
level 2 questions), and 
fairness and support 
while interacting with 
the child/children. 
Implements research-
based instructional 
practices only (PEER) 
for developing 
students’ higher order 
thinking and ability to 
read critically focusing 
on global issues. 
 

Vague climate of 
openness, inquiry (A 
few level 2 and 
mostly level 1 closed 
questions), and 
fairness and support 
while interacting with 
the child/children. 
Does not implement 
research-based 
instructional practices 
for developing 
students’ higher order 
thinking and ability to 
read critically 
focusing on global 
issues. 
 

Does not ask 
questions or 
implement research-
based instructional 
practices for 
developing student’ 
higher order thinking 
and ability to read 
critically focusing on 
global issues. 

4.16 
Implement 
research-
based 
instructiona
l practices 
for 
developing 
students’ 
ability to 
read 
critically. 
« 

 

Outstanding analysis 
of the interactions 
during reading. Then 
analyzes research 
findings about the 
quality of adult-child 
interactions, including 
the quality of 
questions that promote 
critical thinking. 

 

 Superficial 
interactions during 
reading. Then a 
superficial analysis of 
research findings of 
the quality of adult-
child interactions, 
including the quality 
of questions that 
promote critical 
thinking. 
 

Poor interactions 
during reading. Vague 
analysis of research 
findings about the 
quality of adult-child 
interactions, including 
the quality of 
questions that 
promote critical 
thinking. 
 

No interactions during 
reading. Does not 
analyze the quality of 
adult-child interactions 
including the quality of 
questions that promote 
critical thinking. 

4.2 
Understan
d the stages 
of English 
language 
acquisition 
for English 
language 
learners 
and 
differentiat

The candidate 
successfully 
identifies the 
stages of English 
language 
proficiency of the 
child/children to 
determine the 
ESOL strategies 
use to scaffold 
reading. 

The candidate 
superficially 
identifies the 
stages of English 
language 
proficiency of 
the 
child/children to 
determine the 
ESOL strategies 

The candidate 
attempts without 
success to  
identify the 
stages of 
English 
language 
proficiency of 
the 
child/children to 
determine the 

The candidate 
does not mention 
the stages of 
English language 
proficiency to 
determine the 
ESOL strategies 
use to scaffold 
reading. 
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e reading 
instruction 
for students 
at different 
levels of 
English 
language 
proficiency
. « 

 

 
use to scaffold 
reading. 

ESOL strategies 
use to scaffold 
reading. 

4.8 
Select and 
use 
developme
ntally 
appropriate 
materials 
that 
address 
sociocultur
al and 
linguistic 
differences. 
« 

 

The candidate 
successfully uses 
developmentally 
appropriate book 
that build 
knowledge of 
sociocultural, 
sociopolitical and 
psychological 
variables to 
facilitate ELLs’ 
learning of 
English. 

 

The candidate 
superficially uses 
developmentally 
appropriate book 
that build 
knowledge of 
sociocultural, 
sociopolitical 
and 
psychological 
variables to 
facilitate ELLs’ 
learning of 
English. 
 

The candidate 
does vaguely 
appropriate 
developmentally 
appropriate book 
that build 
knowledge of 
sociocultural, 
sociopolitical 
and 
psychological 
variables to 
facilitate ELLs’ 
learning of 
English. 
 

The candidate 
does not use a  
developmentally 
appropriate book 
that builds 
knowledge of 
sociocultural, 
sociopolitical and 
psychological 
variables to 
facilitate ELLs’ 
learning of 
English. 
 

4.3 
Understan
d and apply 
current 
theories of 
second 
language 
acquisition 
to 
differentiat
e 
instruction 
for English 
language 
learners of 
diverse 
background
s and 

The candidate 
clearly 
understands and 
applies current 
theories of second 
language 
acquisition to 
differentiate 
instruction for 
English language 
learners of 
diverse 
backgrounds and 
various levels of 
prior education 
during dialogic 
reading.                                          

The candidate 
superficially 
understands and 
applies current 
theories of 
second language 
acquisition to 
differentiate 
instruction for 
English language 
learners of 
diverse 
backgrounds and 
various levels of 
prior education 
during dialogic 
reading.                                          

The candidate 
vaguely 
understands and 
applies current 
theories of 
second language 
acquisition to 
differentiate 
instruction for 
English 
language 
learners of 
diverse 
backgrounds and 
various levels of 
prior education 
during dialogic 
reading.                                          

The candidate 
does not 
understand or 
apply current 
theories of 
second language 
acquisition to 
differentiate 
instruction for 
English language 
learners of 
diverse 
backgrounds and 
various levels of 
prior education 
during dialogic 
reading.                                          
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various 
levels of 
prior 
education. 
« 

 
 

 

 

4.10 
Differentia
te reading 
instruction 
for English 
language 
learners 
with 
various 
levels of 
first 
language 
literacy. 

In the  
implementation 
and analysis the 
candidate 
successfully 
connects current 
theories of second 
language 
acquisition (using 
appropriate 
references) to 
differentiate 
instruction for 
English language 
learners of 
diverse 
backgrounds and 
various levels of 
prior education 
and apply them 
while reading 
with the 
child/children.   

 

In the  
implementation 
and analysis the 
candidate 
superficially 
connects current 
theories of 
second language 
acquisition 
(superficially 
using references) 
to differentiate 
instruction for 
English language 
learners of 
diverse 
backgrounds and 
various levels of 
prior education 
and apply them 
while reading 
with the 
child/children.   
 

In the  
implementation 
and analysis the 
candidate 
erroneously 
connects current 
theories of 
second language 
acquisition 
(superficially 
using 
references) to 
differentiate 
instruction for 
English 
language 
learners of 
diverse 
backgrounds and 
various levels of 
prior education 
and apply them 
while reading 
with the 
child/children.   
 

In the  
implementation 
and analysis the 
candidate does 
not 
connect current 
theories of 
second language 
acquisition 
(superficially 
using references) 
to differentiate 
instruction for 
English language 
learners of 
diverse 
backgrounds and 
various levels of 
prior education 
and apply them 
while reading 
with the 
child/children.   
 

 
 
 
 
Taskstream 
 
This course requires you to use a TaskStream account for uploading three critical assignments 
for the Florida Teacher Certification and other College of Education purposes. Your TaskStream 
account will be used in many FIU College of Education courses. It also offers you storage space 
and web folio development for your professional use. 
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Note: Canvas grades are not equivalent to PASS/FAIL scores on taskstream. 
 
College of Education website at http://education.fiu.edu/taskstream provides detailed information 
and downloadable instructions about: 
 
• How to purchase a new account 
• How to enroll into the program/course 
• How to upload your artifact 
• How to document your field hours 
• Frequently asked questions (FAQs – including, pricing, technical related issues, help 

information, etc.) 
• COE provided training workshop schedule 

 
Once you have a TaskStream account, you will need to self-enroll in an assessment program that 
houses this course. The program code to self-enroll for this course can be found in the following 
link: 
 
https://w.taskstream.com/ts/chang28/COE_WEBSITE 
 
Please sign up for an account in the first week of the class. 
 
For help, go to: 
 
TaskStream  
800-311-5656  
help@taskstream.com 
(Monday – Friday, 8:00 am – 7:00 pm ET) 
 
COE IT Department, ZEB 269 
305-348-6305 
 
coesupport@fiu.edu 
COE Computer Lab, ZEB 165 
305-348-6134 
 
 

Quality of Work 

Please follow instructions.  Students who do not turn in or present projects on time because 
they failed to follow instructions will miss 25% of the grade assigned to the project.  

 
1. Assignments will reflect student’s own thought and effort. Plagiarism will result in an F 

grade for the assignment (this includes exams or major projects). The professor may take 
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further action as described in the Academic Misconduct section of the current FIU 
Student Handbook.  

2. Each assignment will be ready to be turned in no later than the beginning of the class 
meeting at which it is due. In the event of an absence, the student must make 
arrangements to have the assignment delivered to class on time. Grades will be lowered 
one rank on the rubric for each week that the assignment is late.  

3. Assignments which have been turned in on time and which have earned a 
DEVELOPING may be re-worked and resubmitted once for re-evaluation no later than 
one class after it is returned. Assignments submitted on the last day the course meets are 
excluded from this option. The maximum grade possible for a resubmitted assignment is 
a BASIC.  

4. All assignments should reflect professional quality -- ideas expressed clearly, correct 
grammar and spelling, and neat in appearance.  

 
Attendance/ Attitude  

1. Students will arrive on time and stay the entire class session unless prior arrangements 
have been made. Students are expected to abide by the student code of conduct and 
policies as published in the FIU 2002-2003 Student Handbook. Beepers or cellular 
phones must be turned off prior to class. No laptops unless related to the course will be 
allowed. There will be a deduction of 2 points from the final grade for any interruption 
that disrupts the flow of the class for the use of this technology in class. If there are 
extenuating circumstances for which the communication device must be left on, the 
candidate must tell the professor prior to class. The student must take the call out of the 
classroom.   

2. Students will attend ALL class meetings. For each absence from class missed after the 
first one there will be a 1 point deduction from the total grade. Any absences must be 
cleared with the instructor prior to the class meeting missed. After an absence, students 
are responsible for obtaining class journal, information, and/or instruction from 
classmates. Students may then request clarifications from the instructor. 

3. Because much of the learning in this course is built around interactive sessions with 
classmates, if a pattern of absences and/or lateness and/or leaving before class concludes 
is established, a student will be have 1 point deducted from the course total for each 
instance.  

4. A student can miss no more than three class meetings and not fail the course based upon 
attendance.  Three tardies or early dismiss will constitute one absence. Students with 
more than three absences will fail the course. 

5.  Because professional behavior is expected, for each incident of unprofessional 
behavior on the part of the candidate when interacting with peers, with the professor, or 
with any FIU personnel, there will be a deduction of 10 (ten) points. Such behavior 
COULD result in the student not being allowed to continue in the class. A meeting with 
individuals involved must take place in the professor’s office prior to the next class 
session.  
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I will abide to FIU’s code of academic integrity from the following link. 

http://academic.fiu.edu/AcademicBudget/misconductweb/1acmisconductproc.htm  

 
 
Children’s Literature websites 
 
http://teachmorelovemore.org/lrm/  
http://en.childrenslibrary.org/  
http://www.huntel.net/rsweetland/literature/instruction/assessment/outcmsStrylmnsGras.html  
http://www.reading.ccsu.edu/TheDragonLode/default.html 
http://www.acs.ucalgary.ca/~dkbrown/index.html 
http://www.csulb.edu/org/childrens-lit/ 
http://www.cbcbooks.org/ 
http://www.library.arizona.edu/users/kwilliam/kiddy.html 
http://www.monroe.lib.in.us/childrens/children_booklists.html 
http://www.S9.com/biography/ 
http://www.sc.edu/library/spcoll/kidlit/kidlit/kidlit.html 
http://hometown.aol.com/Bvsangl/pocket.html 
http://clnet.ucr.edu/Latino_Bibliography.html 
http://www.ala.org/alsc/bilingual_books_for_children.html 
http://home.earthlink.net/~elbond/multicultural.htm 
http://www.ibby.org/Seiten/03_archiv.htm 
http://www.storiestogrowby.com/ 
http://www.aesopfables.com/ 
http://www.mamalisa.com/house/ 
http://www.acpl.lib.in.us/Childrens_Services/cinderella.html 
http://libnt1.lib.uoguelph.ca/SFBib/index.htm 
 
Book Awards 
http://www.ala.org/alsc/caldecott.html 
http://www.ala.org/alsc/newbery.html 
http://falcon.jmu.edu/~ramseyil/awards.htm 
http://www.ala.org/booklist/v94/002.html 
 
Writing for children 
http://write4kids.com/ 
www.dawcl.com 
http://www.arts.uwaterloo.ca/ENGL/courses/engl208c/gallery.htm 
 
Teaching and curriculum 
http://www.ilfonline.org/Programs/Read%20Aloud/readaloud.htm 
http://www.luc.edu/schools/education/csimath/zbib.htm 
http://www.lib.muohio.edu/pictbks/ 
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http://www.math.ttu.edu/~dmettler/dlit.html 
www.poetryteachers.com 
http://www.nytimes.com/learning/teachers/lessons/archive.html 
http://enc.org/topics/across/lit/ 
http://d3.dir.dcx.yahoo.com/arts/humanities/literature/genres/children_s/ 
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