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Modesto Maidique Campus 

EEC 4250

EARLY CHILDHOOD PROGRAMS & CURRICULUM 

Facilitator:  Angela Salmon 
Office hours: By appointment. 
Office location:  
Class location:  
Day and time:  
Meeting ID:  

Email: salmona@fiu.edu 
Phone: 305 348 3211 

* Note: My office is always open to any student who has questions or suggestions. If you need
an appointment, please feel free to contact me. Course communications only via Canvas
messages

*Field experience:  10 hours

Catalog Description: Knowledge and global perspective of early childhood programs,
curriculum and instructional skills in kindergarten and primary grades.

When the teacher fixes his attention exclusively on such matters as 
these [the acquisition of skills and knowledge], the process of 
forming underlying and permanent habits, attitudes, and interests 
are overlooked. Yet the formation of the latter is more important for 
the future.  (Dewey, 1933) 

“This is a Discipline-specific Global Learning course that counts towards your FIU Global 
Learning graduation requirement.” 
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 Required Textbooks 

Blythe, B. & Associates (1998) The Teaching for Understanding Guide.  San Francisco Jossey-
Bass Publishers.  ISBN 0-7879-0993-9 

 Follari, L. (2019). Foundations and Best Practices in Early childhood Education: History, 
Theories and Approaches to Learning. Columbus, USA Pearson. ISBN 0-13-474798-9 

Recommended ** Reserved at the libraryy 

Salmon, A. (2018). Authentic Teaching and Learning for PreK-Fifth Grade: Advice from 
Practitioners and Coaches. New York, Routledge. ISBN 978-0-8153-8096-2 

***NOTE: Additional readings and video recorded content will be accessible via Canvas. All 
required course content represents multiple and diverse perspectives from global contexts. 

• Boix Mansilla ( 2016) How to be a Global Thinker: Using global thinking Routines to create
classroom cultures that nourish global competence. Education Leadership 74 4 10-16

• Boix Mansilla V. Gardner, H. (2007). From Teaching Globalization to Nurturing Global
Consciousness. In Suarez Orozco, M. Editor. Learning in the Global Era; International
Perspectives on Globalization and Education. California: University of California Press. (47- 66)

• Boix Mansilla, V. & Jackson A. (2011). Educating for Global Competence: Preparing our Youth
to Engage the World. CCSSO-Asia Society. Available at: http://asiasociety.org/files/book- 
globalcompetence.pdf

• Gopnik, A. (2009). The philosophical baby: What children’s minds tell us about truth, love, and
the meaning of life. New York, NY: Farrar, Strauss, & Giroux.

• Krechevesky, M., Mardel, B., Filipini, T, (2016) Children are citizens: The everyday and the
razzle-dazzle. Innovations in Early Education. 4-15

Expectations of this course 

The course was designed for face-to-face learning. Students are expected to attend class prepared with 
their readings to contribute in interactive hands-on experiences.   

Students are expected to: 
• Review the how to get started information located in the course content
• Review and follow the course calendar
• Log in to the course at least three times per week
• Respond to emails/messages within one day (use only Canvas email for course issues)
• Submit assignments by the corresponding deadline. See the face-to-face and online assignments

every week.

The instructor will: 
• Log in to the course four times per week
• Respond to discussion boards, blogs, and journal postings within three days
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• Respond to emails/messages within two business days
• Grade assignments within one week of the assignment deadline

I. THE SCHOOL’S CONCEPTUAL FRAMEWORK

 The desired future of the School of Education at Florida International University is one in 
which candidates, faculty, and staff embrace the shared experiences of a diverse, international, 
professional learning community. (Vision Statement of the Conceptual Framework of the School 
of Education – Revised 2007, p.1). This course complies with the School of Education 
Framework in engaging students in reflective inquiry as a form of personal, intellectual and 
social renewal.   

 The learning outcomes for the students are: 

a) Stewards of the Discipline (knowledge) – having the necessary concepts, knowledge
and understandings in their respective field of study.

b) Reflective Inquirers (skills) – knowing how to use the requisite generic skills needed
to apply the content and pedagogical content.

c) Mindful Educators (Dispositions) – being able to apply the dispositions, that is,
habits of mind (intellectual, and social) that render professional actions and conduct
more intelligent.

II. FIU’s GLOBAL LEARNING (GL):  Goals and Outcomes
Global Learning Graduation Honors
FIU’s Excellence in Global Learning Graduation Medallion is awarded to students who complete
at least four global learning courses, participate in a variety of global co-curricular activities, and
complete a capstone consisting of one of the following: a substantial original research project
and presentation on a global topic; extensive foreign language study; long-term study abroad; or,
a globally-focused internship. The Peace Corps Prep certification is conferred upon students who
complete at least four global learning courses, extensive language study, and a global problem-
solving project. For more information, visit goglobal.fiu.edu.

GOAL A: Global Awareness  
Graduation Level Outcome: Knowledge of the interrelatedness of local, global, international, 
and intercultural issues, trends, and systems affecting early childhood. 
Course Outcome:  Students will be able to show: 

• Knowledge about issues of global significance, such as those outlined in the United
Nations Sustainable Development Goals, and their influence in early childhood practices
in diverse communities around the world.

GOAL B: Global Perspective 
Graduation Level Outcome: Ability to develop a multi-perspective analysis of local, global, 
international, and intercultural problems  
Course Outcome: Students will:  
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• Conduct a multi-perspective analysis of local, global, international, and intercultural
problems that influence early childhood practices, such as those outlined in the United
Nations Sustainable Development Goals.

GOAL C: Global Engagement
Graduation Level Outcome: Willingness to engage in local, global, international, and 
intercultural problem solving.  
Course Outcome: Students will: 

• Demonstrate and apply their knowledge of issues of global significance and
understanding of child development to design a developmentally appropriate unit for
young children that promotes civic engagement.

Additional Learning Outcomes 
• Students will gain the ability to empathize with people on issues of global significance to

take action to solve problems at a global level
• The ability to consider different perspectives on contemporary cultural and socio-

educational issues and trends, at the local and global levels affecting the construction of
cultural identities

• “The candidates will demonstrate their ability to design and engage children in a class or
online learning experience where they will be able to solve a local or global problem.”

• An inclination and ability to design curriculums that foster global competences in
children

• A range of communication skills, including telling stories and interacting with people
from varied backgrounds

• A willingness to engage in problem solving at the local and global levels

Multiple state and professional standards that are appropriate for this class are met with the 
assignments that are listed in the chart below. 

 

III. PURPOSE OF COURSE

Learning objectives (linked to conceptual framework candidate proficiencies and global learning 
goals). These outcomes are justified in the knowledge base research literature by findings which 
conclude that:  

(a) Teachers and other school personnel should have a deep understanding of content, and of
how to make content accessible,

(b) Teachers and other school personnel also need to know how to promote learning through a
variety of instructional practices, and

*This is a Discipline-specific Global Learning course that counts toward your
graduation requirement.
 

Do not copy without the express written consent of the instructor. 

Do n
ot 

co
py



5 

(c) Teachers and other school personnel must exhibit certain habits of mind or demonstrate
"pedagogical thoughtfulness"

 The desired performance learning outcomes, or institutional standards, of teacher candidates at 
the initial level are aligned with state and professional standards (e.g., FEAPs,). 

IV. COURSE DESIGN

This course is aligned with the standards, principles, competencies, and practices of: National 
Association for the Education of Young Children (NAEYC), Florida Educator Accomplished 
Practices (FEAPs), and the Florida Standards for Teachers of English for Speakers of Other 
Languages (ESOL).  

 National Association for the Education of Young Children (NAEYC) 

1. Knowledge of child growth and development
2. Knowledge of foundations
3. Knowledge of research, standards, and trends
4. Knowledge of effective practices
5. Knowledge of issues and strategies for family and community involvement
6. Knowledge of developmentally appropriate curriculum
7. Knowledge of the diverse needs of all children and their families
8. Knowledge of diagnosis, assessment, and evaluation

Source: http://www.fldoe.org/asp/ftce/pdf/53PreK-3.pdf 

 Florida Educator Accomplished Practices 

1. Instructional design & lesson planning
2. Learning environment
3. Instructional delivery & facilitation
4. Assessment
5. Continuous professional improvement
6. Professional responsibility & ethical

Florida Teacher Standards for ESOL Endorsement 2010. 

Domain 1: Culture (Cross Cultural Communications) 

Domain 2: Language and Literacy (Applied Linguistics) 
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Domain 3: Methods of Teaching English to Speakers of Other Languages (ESOL) 

Domain 4: ESOL Curriculum and Materials Development 

Domain 5: Assessment (ESOL Testing and Evaluation) 

http://www.fldoe.org/aala/pdf/ApprovedTeacherStandards.pdf  

 http://www.fldoe.org/aala/perstand.asp 

B.E.S.T. Standards: 

https://www.fldoe.org/core/fileparse.php/18736/urlt/ELAStandards.PDF 

 Course Objectives Artifacts  
Knowledge 

Students will apply their knowledge of child development, principles of learning and 
effective teaching methods to design appropriate creative learning experiences for 
young children including ESOL, ESE and LEP, and culturally diverse backgrounds.    
*This artifact will serve as an assessment of your global engagement.

Unit 
Mini TfU 

Knowledge of the interrelatedness of local, global, international and intercultural 
issues, trends and systems affecting early childhood education 

Curriculum M. Critique 

Knowledge about issues of global significance and how they affect their lives, their 
community and the world 

Students will appreciate the historical, and international roots of Early Childhood 
Education programs  

Class observation 
Theory Revisit 
Curriculum M critique 

Students will understand the philosophies and practices from national and 
international educational settings. 

Class observation 
Theory Revisit 
Curriculum M critique 

Students will share knowledge and collaborate with young children, parents, and 
other professionals to develop curriculum that enhances and improves 
communication.  

Unit 
Theory Revisit 

Students will develop knowledge of issues of global significance as a foundation to 
curriculum design  

Unit 
Theory Revisit 

Skills 
Understand the difference between knowledge and understanding to develop a unit. Unit  
Understand the scope and sequence, curriculum resources, and materials necessary 
for planning an integrated developmentally appropriate curriculum for diverse young 
English Language Learners.  

Unit 
Curriculum M Critique  
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Understand effective instruction including children’s cultural backgrounds, learning 
environments for young children in order to plan, implement and evaluate learning 
units. 

Unit 
Class observation 

Develop empathy on issues of global significance to design realistic projects geared 
to creative solutions.  

Unit 
Mini TfU 

To explore their knowledge of authentic assessment tools to effectively evaluate 
children’s progress and plan creative learning opportunities.  

Unit 

Apply knowledge of issues of global significance and understanding of 
child development to design a developmentally appropriate integrated 
unit for young children that demonstrates they have analyzed local, 
global, international, and intercultural problems.”

Unit 

Dispositions 
Students will understand and appreciate their interpretations of early childhood 
theories and philosophies in practice in local and international settings 

Unit 
Theory Revisit 
Curriculum M. Critique 

Students will appreciate techniques and strategies to teach for understanding and 
measure higher order thinking skills in children. 

Unit 
Mini TfU 
Theory Revisit 

Students will understand research on child development to effectively apply this 
knowledge to work with divers children, including those with special needs and 
ESOL.   

Unit 

To maintain professional growth in the field of Early Childhood Education and the 
development of ethical conduct as set forth by the State of Florida. 

Theory Revisit 

Students will be inclined to foster global minded learners with attributes that help 
them find solutions to issues of global significance 

Unit 
Mini TfU 

“The candidates will demonstrate their ability to design and engage children in a 
class or online learning experience where they will be able to solve a local or 
global problem.” 

Mini TfU 

V. LEARNING EXPERIENCES

This course is designed to prepare students to blend educational theories with developmentally 
appropriate practices for young children.  Students are expected to develop global competences, 
criteria, skills and techniques for early childhood program development, curriculum design, 
working with parents, methods of alternative teaching to a diverse population, developing and 
using appropriate materials, and authentic assessment practices.  

 The course format will include lecture-discussion, small group activities, online Collaborative 
Curriculum Design Tool (CCDT), short quizzes, individual projects and a reflective pre-
professional portfolio.  The major emphasis will be to gather/gain information: share/maintain 
this information and examine this information as it relates to knowledge and skills in designing 
and applying curriculum for young children.  

VI. ASSESSMENTS IN COURSE

Course Requirements and Assignment Submission Policy: 

Do not copy without the express written consent of the instructor. 
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• Points will be deducted from project’s total score when candidates:
a. Upload a wrong file (30%)
b. Upload partial project (25%)
c. Upload project in an unreadable format for Canvas (only PDF, Word, Power

Point, and Prezy, Neorpod URL are accepted) (20%)
d. Fail to sign up for a group on time and don’t get a grade because of this (25%)
e. Sign up for more than one group (20%)
f. Sign up in a wrong group and request the instructor to fix the problem (20%)
g. Don’t upload taskstream artifact in the due date (25%)
h. Emailed assignments are not accepted

LATE SUBMISSIONS ARE NOT ACCEPTED unless there is a documented emergency or 
death in the family. 

 Assignments Points 
2. Double-Entry Journal & Learning experience 5 x 5 

(points)= with reading log required to participate in 
group effort 

25 

4. Class observation (rubric) 10 

5. Mini Teaching for Understanding Implementation 
 Hands-on-Experience (rubric) 

10 

6. Early childhood programs critique  (rubric) 20 

7. Collaborative Unit Design (rubric) 20 

8. Curriculum Theories and Practice Group Presentation  
(rubric)

15 

       TOTAL POINTS 100 

Final grade will be determined by the amount of points earned based on a 100 point scale as 
follows: 

94 - 100 = A 
90 - 93 = A- 
87 - 89 = B+ 
84 - 86 = B 
80 - 83 = B- 
77 - 79 = C+ 

70 - 76 = C 
66 - 69 = D 
63= F 

Do not copy without the express written consent of the instructor. 

Do n
ot 

co
py



9 

Assignments Description 

* Please follow instructions on how to submit your assignment.  Students who submit their
assignments late or fail to follow submission instructions will receive a penalty of  25 % of
the grade. Students who submit wrong files and request me to return the assignment will have
only one day to resubmit the assignment and will receive a penalty of 50% of the grade.

1 

2 

Double-Entry Journal and Learning Experience 

Students should always come to class prepared to participate in class. Students should read 
the assigned readings which are essential and required to contribute to class and online 
learning experiences. Students should write a double-entry journal for each chapter and/or 
video.   

The double-entry journal is an individual assignment.  Please upload an electronic copy in 
Canvas in the due date. Quality double entry journal are worth 2 points (please check rubric 
for grading criteria).  Visit the calendar to see the dates and the readings that will be 
included in each class experience.  

Learning experience 

Students will have 5 opportunities to earn credit. 

The learning experiences demand from the student to connect theory and practice. The 
professor will not repeat any question for students who arrive late.  It is important that you 
notify the professor about any absence in advance and in writing.   

There are no makeup opportunities, however, there is an optional learning experience at the 
end of the semester. 

3
CLASS OBSERVATION 

Learning Outcome:  

Students will appreciate different Early Childhood Education philosophies and practices 
from national and international educational settings 

• Connect learning theories with practice
• Observe the classroom and analyze the story being told in the classroom (teacher’s

philosophy and practice) and support your claim with theory-revisit topics and
class readings, connect observations with class discussions.

• Identify the early childhood program. Include any school flyer, brochure or
handbook that describes the type of program that is implemented in this setting.
Just focus on the curriculum and pedagogies (there’s no need to add the logistics)

Do not copy without the express written consent of the instructor. 
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4 

 

5 

• Include classroom pictures that reflect the teacher’s philosophy and explain.
• Design a questionnaire for the teacher that leads her to share her teaching and

learning philosophy.
• Reflect on your observations and interview articulating your claims with readings,

class discussions, presentations and activities that show evidence of your
understanding of early childhood curriculum theories.

• State how this experience will help you shape your own philosophy of teaching
and learning (strengths to follow and weaknesses to avoid).

Please follow the rubric for grading criteria. 

MINI TEACHING FOR UNDERSTANDING (hands-on experience) 

Mini TfU design and implementation 

Global Learning Outcome: 

“The candidates will demonstrate their ability to design and engage children in a class or 
online learning experience where they will be able to solve a local or global problem.” 

Mini TfU Instructions. Design a mini teaching for understanding unit using the TfU 
framework. The unit should include:  

• understanding goal (connected to an issue of global significance)
• hands-on experience (performance of understanding),
• ongoing assessment (documentation).

The student should document observations  (with pictures, children’s work, transcribed 
conversations, field notes and activities that support children’s understanding) and 
analyze them.  The lack of evidence or documentation without explanation will result in 
point deduction. Follow the rubric for grading criteria.  See rubric for grading criteria. 
Students are welcome to use this design as part of their unit design. Use pictures or any 
other time of documentation with an explanation. 

CURRICULUM MODELS CRITIQUE (Taskstream artifact) 

(Cooperative Work / groups of 3-4)  

Global Learning Outcome: 

Knowledge of the interrelatedness of local, global, international and intercultural issues, 
trends and systems affecting early childhood education 

Throughout history, the education of young children has been impacted by varied 
perspectives regarding teaching and learning from figures from around the world. The 
candidates will have an overview of the history of developments in early childhood 
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education and care around the world, with descriptions of regional and country variations 
of early childhood programs. 

The candidates should focus on: 

• Major historical figures that shaped Early Childhood Education today
• Historical and cultural forces that have impacted present-day early childhood

practices 
• Prominent theories and its roots regarding teaching and learning in early

childhood education 
• Teaching and learning theories impacting today’s early childhood practice
• Many of the perspectives of prominent historical figures have significantly shaped

early childhood education today. 

The candidates will be assigned to a curriculum model (1. High/scope, 2. Bank Street 
Approach, 3. Montessori Education, 4. Progressive Education, 5. Waldorf, 6. Reggio 
Emilia, 7. Creative Curriculum, Head Start). The candidates are expected to present a 
professional Power Point with visual aids, videos, interviews that help the audience learn 
about each curriculum model. The candidates are encouraged to visit a school and/or visit 
a website of a school applying the curriculum model of their study and expand their 
research from the information in the text.  Each group will have 20 minutes to present 
about one curriculum model 

Use the NAEYC guiding questions to direct your attention, design your presentation and 
share your critique. Explain the curriculum model with videos and avoid reading large 
texts. You can design a 5 minute video or a power point presentation on canvas by the 
due date. Be creative in the way of presenting this information. Provide evidence to 
support your arguments and elaborate your answers. Yes/No answers (to the guiding 
questions) are not accepted without appropriate support. 

In your presentation include: 

a. Description of the curriculum model, its origin and founders
b. The theoretical and philosophical foundation of the curriculum model.
c. The role of the teachers, children, parents and environments in this curriculum

model.

Guiding questions for the critique 

1. Does it promote interactive learning and encourage the child's construction of
knowledge?

2. Does it help achieve social, emotional, physical and cognitive goals?

3. Does it encourage development of positive feelings and dispositions toward
learning while leading to acquisition of knowledge and skills.
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4. Is it meaning for these children? Is it relevant to the children's lives? Can it be
made more relevant by relating it to a personal experience children have had, or can they
easily gain direct experience with it?

5. Are the expectations realistic and attainable at this time or could the children more
easily and efficiently acquire the knowledge or skills later on?

6. Is it of interest to the children and to the teacher?

7. Is it sensitive to and respectful of cultural and linguistic diversity? Does it expect,
allow, and appreciate individual differences? Does it promote positive relationships with
families?

8. Does it build on and elaborate children's current knowledge and abilities?

9. Does it lead to conceptual understanding by helping children construct their own
understanding in meaningful contexts?

10. Does it facilitate integration of content across traditional subject-matter areas?

11. Is the information presented accurate and credible according to the recognized
standards of the relevant discipline?

12. Is the content worth knowing? Can it be learned by these children efficiently and
effectively now?

13. Does it encourage active learning and allow children to make meaningful choices?

14. Does it foster children's exploration and inquiry, rather than focusing on "right"
answers or "right" ways to complete a task.

15. Does it promote the development of higher-order abilities such as thinking,
reasoning, problem solving and decision making? Does it promote and encourage social
interaction?

16. Does it respect children's physiological needs for activity, sensory stimulation,
fresh air, rest and nourishment/elimination?

17. Does it promote feelings of psychological safety, security and belonging?

18. Does it provide experiences that promote feelings of success, competence, and
enjoyment of learning?

19. Does it permit flexibility for children and teachers?

NAEYC & NAECS/SDE, 1991, pp 31-32 
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6 CURRICULUM THEORIES AND PRACTICE: Group project 

• This is a group activity. The candidates should sign up for the topic of preference and
work as a team with group members. Please make sure that you'll be available to work
cooperatively with your group members. The project should reflect cooperative efforts.
Please avoid isolated contributions to the final product; copy & paste; and reading
long texts in your presentation. Each group will be responsible to help the class
understand the topics. Please follow rubric for grading criteria. Part of your grade will
be determined by your classmates feedback and understanding of your topic.

• The candidates will design a presentation or a 5 minute pedagogical video (uploaded to
youtube.com) of any of the topics below. Include the historical background, theoretical
foundations, implementation and examples, and present them in class.

• Students who present a power point or prezy should engage their classmates in
interactive and/or hands-on activities either from their own or from the websites below
to ensure their fellow classmates understand the concepts. Students who choose the
video option should be creative in communicating and demonstrate their understanding
of the selected topic.

**If a link doesn’t open, copy the URL and past it in your browser 

1. Constructivism (Individual or group effort) Follari Chapter 3

http://www.thirteen.org/edonline/concept2class/constructivism/index.html 

2. Inquiry based learning
http://www.thirteen.org/edonline/concept2class/inquiry/index.html

3. Design thinking
http://ajjuliani.com/the-beginners-guide-to-design-thinking-in-the-classroom/

https://www.interaction-design.org/literature/article/5-stages-in-the-design-thinking-
process 

IDEOU 

4. United Nations Global Sustainable Goals and Educating for Global Competences

https://www.un.org/sustainabledevelopment/ 
https://asiasociety.org/files/book-globalcompetence.pdf 

5. Play
White Paper (PDF on Canvas)
Learning by thinking during play (PDF on Canvas)

http://www.researchgate.net/publication/276269240_Early_Child_Development_and_
Care_Learning_by_thinking_during_play_The_power_of_reflection_to_aid_performan
ce 
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6. Standards
http://www.thirteen.org/edonline/concept2class/standards/exploration.html

7. Family, Community and World
http://www.thirteen.org/edonline/concept2class/familycommunity/index.html

Bronfenbrenner, U. (1986). Ecology of the family as a context for human development: 
Research perspectives. Developmental Psychology, 22(6), 723–
742. https://doi.org/10.1037/0012-1649.22.6.723
8. Intentional Teaching

https://journals.sagepub.com/doi/full/10.1177/1836939119841470 

https://s0.whitepages.com.au/16cf53c1-fe54-4eb0-839a-c0f8ed30dd70/holistic-
child-support-services-document.pdf 

9. Planning and documentation

Mara Krechevsky, Melissa Rivard & Fredrick R. Burton (2009) Accountability in Three 
Realms: Making Learning Visible Inside and Outside the Classroom, Theory Into 
Practice, 49:1, 64-71, DOI: 10.1080/00405840903436087  (hard copy on Canvas) 

 http://ececompsat.org/docs/as-cultureofinquiry.pdf 

http://www.agencybydesign.org/inquiry-cycle 

http://www.agencybydesign.org/suggested-practices 
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6
.

COLLABORATIVE UNIT DESIGN 

Critical Task: Collaborative Curriculum Design 

FEAP 

(a)1.e.   

Uses a variety of data independently, and in collaboration with colleagues to 
evaluate learning outcomes, adjust planning and continuously improve the effectiveness 
of the lessons. 

FEAP 

(a)3.d

Modify instruction to respond to preconceptions or misconceptions. 

FEAP 

(a)3.e.

Relate and integrate the subject matter with other disciplines and life experiences 

FEAP 

(a)3.g. 

Apply varied instructional strategies and resources, including appropriate 
technology, to provide comprehensible instruction, and to teach for student 
understanding 

FEAP 

(a)3.i.

 Support, encourage, and provide immediate and specific feedback to students to 
promote student achievement; and NBPTS/subject 

TESOL Standards 

Domain 4.1.b. 

 Create supporting, accepting, student-centered classroom environment. 

Course Objective(s) To share knowledge and collaborate with young children, parents, and 
other professionals to develop curriculum that enhances and improves 
communication.  

Understand the difference between knowledge and understanding to 
develop a unit.  

Understand the scope and sequence, curriculum resources, and materials 
necessary for planning an integrated developmentally appropriate 
curriculum for young children using the UN Sustainable Development 
Goals.  

Understand effective instruction including learning environments for 
young children in order to plan, implement and evaluate learning units. 

Understand how to build a repertoire of realistic projects and problem-
solving activities designed to assist all children in demonstrating their 
ability to think creatively on issues of global significance. 
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To explore their knowledge of authentic assessment tools to effectively 
evaluate children’s progress and plan creative learning opportunities.  

Students will understand and appreciate their interpretations of early 
childhood theories and philosophies in practice.  

Students will appreciate techniques and strategies to teach for 
understanding and measure higher order thinking skills in children. 

Students will understand research on child development to effectively 
apply this knowledge to work with young children, including those with 
special needs and ESOL.  

To maintain professional growth in the field of Early 
Childhood Education and the development of ethical conduct 
as set forth by the State of Florida. 

Accomplished 
Practice(s) and Indicators 

(a)1.e.; (a)3.d;  (a)3.e.; (a)3.g. (a).3.i

Subject Area 
Content Standards 

1,2,3,4,5,6,7,8 NAEYC Standards 

Early Childhood 
Education Professional 
Standards 

1.2;1.6;1.7;2.1;2.2;3.2;4.1;4.2;4.5;4.6;4.7;4.8;4.9.4.10;4.11;5.1;6.2;6.3;6.4;
6.5;7.1;7.3;7.4;8.3;8.4;9.1;9.3;9.5 

http://www.fldoe.org/asp/ftce/pdf/53PreK-3.pdf 

SACS 1. Knowledge of child growth, child development, and
relationships with families and the community. 

Global Learning 
Outcomes: 
Awareness and 
Engagement  

Students will demonstrate and apply their knowledge of issues of global 
significance and understanding of child development to design a 
developmentally appropriate unit for young children that promotes civic 
engagement.  
Students will demonstrate and apply their knowledge of issues of global 
significance and understanding of child development to design a 
developmentally appropriate unit for young children that promotes civic 
engagement.  

Assignment Description 

Working in small groups, the candidates will explore the UN Sustainable Goals and learn 
about stories and projects to find solutions to issues of global significance.  They will then 
select a UN Sustainable Goal and design a unit that addresses that goal in their Collaborative 
Curriculum Design. The candidates will apply their knowledge of issues of global 
significance and understanding of child development, current teaching and learning theories, 
design thinking and to design a developmentally appropriate integrated unit for young 
children including ESOL, ESE and LEP.  
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    In the design the candidates should integrate  all the disciplines (Language Arts, Math, Social 
Studies, Science, Art, PE) in a developmentally appropriate unit including:  

• The candidates will explore the UN Sustainable Goals and learn about stories and
projects to find solutions to issues of global significance to select a UN Sustainable
Goal for a Collaborative Curriculum Design. The candidates will apply their knowledge
of issues of global significance and understanding of child development, current
teaching and learning theories, design thinking to design a developmentally appropriate
integrated unit for young children including ESOL, ESE and LEP.

• In the design the candidates should integrate  all the disciplines (Language Arts, Math,
Social Studies, Science, Art, PE) in a developmentally appropriate unit including:

• Select an issue of global significance from the UN Sustainable Goals an
• Design understanding goals aligned to the UN sustainable development goals
• Align unit design with State Standards  (https://www.cpalms.org/Public/ )
• Teaching for understanding framework(TfU).  Articulate the elements of the TfU using

a variety of data independently, and in collaboration with colleagues to evaluate
learning outcomes, adjust planning and continuously improve the effectiveness of the
lessons.

• Design performances of understanding to modify instruction to respond to
preconceptions or misconceptions.

• Design generative topics that relate and integrate the subject matter with other
disciplines and life experiences

• Apply varied instructional strategies and resources, including appropriate technology, to
provide comprehensible instruction, and to teach for student understanding

• Develop learning experiences (performances of understanding) that require their
students to develop high level thinking skills (use design thinking strategies)

• Design performances of understanding that apply a variety of performances of
understanding to engage students in deep understanding of concepts to solve issues of
global significance

• Develop ongoing assessments. Support, encourage, and provide immediate and specific
feedback to students to promote student achievement; and NBPTS/subject  and  inform
the students understanding

• NAEYC standards
http://naeyc.org/about/positions/pdf/standlcurrass.pdf ;
http://naeyc.org/about/positions/pdf/CAPEexpand.pdf

This could be an individual or group effort. However, Cooperative Work (groups of 3-4) is 
strongly recommended. This assignment will be your Taskstream artifact. Only "Proficient" 
work will be approved. 
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Curriculum Design Unit Rubric (Taskstream) 

Submit your unit to canvas for approval, then re-submit it on taskstream. 

Levels/Criteria Exemplary Satisfactory Developing Unsatisfactory 

FEAPs 
1. 
Instructional 
Design and 
Lesson 
Planning.  

Articulates the 
elements of the TfU 
using a variety of 
data independently, 
and in collaboration 
with colleagues to 
evaluate learning 
outcomes, adjust 
planning and 
continuously 
improve the 
effectiveness of the 
lessons. 

1.e. Superficially
articulates the
elements of the TfU
using limited of data
independently, and
in collaboration with
colleagues to
evaluate learning
outcomes, adjust
planning and
continuously
improve the
effectiveness of the
lessons.

1.e.Vague use a
variety of data
independently,
and in
collaboration with
colleagues to
evaluate learning
outcomes, adjust
planning and
continuously
improve the
effectiveness of
the lessons.

Doesn’t use any 
type of data to 
collaboratively 
evaluate learning 
outcomes and 
adjust  planning to 
improve the 
effectiveness of 
the lesson. 

3. Instructional
Delivery and 
Facilitation

3.d. With the
performance of
understanding
modify instruction
to respond to
preconceptions or
misconceptions

3.d.With the
performance of
understanding make
an attempt to
modify instruction
to respond to
preconceptions or
misconceptions

3.d. In the
performance of
understanding
vaguely modifies
instruction to
respond to
preconceptions or
misconceptions

3.d. In the
performance of
understanding
does not modify
instruction to
respond to
preconceptions or
misconceptions

3. Instructional
Delivery and 
Facilitation

3.e.The generative
topic relate and
integrate the subject
matter with other
disciplines and
global issues of
significance

3.e. The generative
topic superficially
relate and integrate
subject matter with
other disciplines and
global issues of
significance

3.e. The generative
topic vaguely
relates and
integrates the
subject matter with
other disciplines
and global issues
of significance

3.e. The
generative topic
does not relate
and integrate the
subject matter
with other
disciplines and
global issues of
significance

3. Instructional
Delivery and 
Facilitation 

3.g. In the design a
performance of
understanding apply
varied (more than
two) instructional
strategies and
resources, including
appropriate
technology, to
provide
comprehensible
instruction, and to

In the design of the 
performance of 
understanding apply 
two instructional 
strategies and 
resources, including 
appropriate 
technology, to 
provide 
comprehensible 
instruction, and to 

In the design of the 
performance of 
understanding 
apply only one 
instructional 
strategy or 
resources.  
Vaguely includes 
appropriate 
technology to 
provide 
comprehensible 

In the design of 
the performance 
of understanding 
apply only one 
instructional 
strategy or 
resources.  Does 
not include 
appropriate 
technology to 
provide 
comprehensible 
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teach for student 
understanding 

teach for student 
understanding 
  

technology, to 
provide 
comprehensible  
instruction, and to 
teach for student 
understanding 
  

technology, to 
provide 
comprehensible  
instruction, and to 
teach for student 
understanding 

3. Instructional 
Delivery and 
Facilitation 

3.i. Outstanding 
designs an ongoing 
assessment to 
support, encourage, 
and provide 
immediate and 
specific feedback to 
students to promote 
student 
achievement; and 
NBPTS/subject 

Superficially design 
an ongoing  
assessment to 
support, encourage, 
and provide 
immediate and 
specific feedback to 
students to promote 
student 
achievement; and 
NBPTS/subject 

Vague design of an 
ongoing  
assessment to 
support, 
encourage, and 
provide immediate 
and specific 
feedback to 
students to 
promote student 
achievement; and 
NBPTS/subject 

Does not design 
of an ongoing  
assessment to 
support, 
encourage, and 
provide 
immediate and 
specific feedback 
to students to 
promote student 
achievement; and 
NBPTS/subject 

TESOL 
Standards 
Domain 4.1.b. 

Create supporting, 
accepting, student-
centered classroom 
environment. 

Superficially creates 
supporting, 
accepting, student 
centered 
environments. 

Create a limited 
supportive, 
accepting, student 
centered 
environment. 

Does not create a 
supportive, 
accepting, student 
centered 
environment 

B.E.S.T. 
Standards  

Clearly Aligns three 
B.E.S.T. Standards 
to throughlines and 
/or understanding 
goals 

 Aligns two 
B.E.S.T. Standards 
to throughlines and/ 
or understanding 
goals 
  

Aligns one 
B.E.S.T. Standard 
to throughlines and 
/or understanding 
goals 

Does not include 
B.E.S.T. 
Standards to 
throughlines and 
/or understanding 
goals 

Knowledge of 
developmentally 
appropriate 
intervention 
strategies and 
resources 
available to meet 
the needs of all 
students. 

The performances of 
understanding and 
generative topic 
reflect knowledge of 
developmentally 
appropriate 
intervention, 
strategies and 
resources. 

The performances 
of understanding 
and generative topic 
reflect superficial 
knowledge of 
developmentally 
appropriate 
intervention, 
strategies and 
resources. 

The performances 
of understanding 
and generative 
topic vaguely 
reflect knowledge 
of developmentally 
appropriate 
intervention, 
strategies and 
resources. 

The performances 
of understanding 
and generative 
topic does not 
reflect knowledge 
of 
developmentally 
appropriate 
intervention, 
strategies and 
resources. 

Throughlines 
(TLs)  
To what degree do 
you have clear, 
guiding, overarching 
questions which are 
central to your 
domain. Connect a 

. Creates a climate of 
openness and inquiry 
and encourages 
students to develop 
open-ended projects 
that are creative and 
innovative geared to 
solve issues of global 

Creates a superficial 
climate of openness 
and inquiry 
. TLs are clear 
questions, are mostly 
open ended but could 
be stated a bit more 
clearly and 

. Creates a weak 
climate of openness 
and some inquiry 
. Some TLs are 
questions, are 
somewhat open 
ended but are narrow 
and are not very 

Does not Create a 
climate of openness 
and some inquiry 
. The TLs are 
questions, are not 
open ended and are 
not very central.  
. The TLs are not 
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global issue with 
your goals for the 
year?  

significance 
. They organize the 
inquiry of the GTs and 
the UGs.. 

fundamentally to your 
domain geared to 
solve issues of global 
significance 

. They are clearly 
distinct from your 
UGs and GTs but 
could be phrased 
better. 

central or geared to 
solve issues of global 
significance 

. The TLs are 
somewhat clear, but 
could be better 
separated from your 
GTs or UGs 

clear. The GTs are 
not separated from 
the UGs 

Generative Topics 
(GTs) 

To what degree to 
you have organizing 
generative topics 
which are your 
passion, central to the 
domain, and 
accessible to the 
students? 

. Analyzes and uses 
school, family, and 
community resources 
in instructional 
activities. Masters 
knowledge of child 
growth and 
development. 
. The GTs are clearly a 
passion of you, 
beautifully represent 
global issues or 
themes in your domain 
and are presented in 
engaging ways to your 
students.  
. They are well 
organized for inquiry 
under your TLs and 
have clear and unique 
UGs.  

Analyzes and uses 
school, family, or 
community resources 
in instructional 
activities (at least two 
resources). Proficient 
knowledge of child 
growth and 
development. 
. The GTs are 
interesting to you, 
represent global 
issues to your domain, 
and are mostly 
presented in ways that 
engage students. . The 
Gts organize the 
inquiry of your TLs, 
but could be phrased a 
bit better to make 
them clearer.  
. Each GT has UGs 
but some UGs repeat 
or the relationship 
could be made clearer. 

. Analyzes and uses 
few school, family, 
or community 
resources in 
instructional 
activities. The Gts 
seem somewhat 
interesting to you, 
are fairly related to 
global issues, but 
could be stated in 
ways to better 
engage the students. 
Limited knowledge 
of child growth and 
development. 
. The GTs seem to 
organized inquiry of 
your TLs and have 
UGs, but some UGs 
repeat or this could 
be organized more 
clearly. 

Does not analyze or 
use school, family, 
or community 
resources in 
instructional 
activities. The Gts 
are  not related to 
global issues, they 
do not engage the 
students. No 
knowledge of child 
growth and 
development. 
. The GTs are not 
open to inquiry of 
your TLs and have 
UGs.   

Understanding 
Goals (UGs) 

To what degree do 
you have clear and 
unique 
Understanding goals 
within each 
generative which 
focus the specific 
understandings that 
you want to develop? 

. Reflects 
understanding that the 
subject is linked to 
other disciplines and 
can be applied to UN 
Sustainable 
development goals. 
Recognizes the 
importance of setting 
high expectations for 
all students, subject 
matter structure, 
curriculum 
development, student 
development and 
language acquisition 
processes 
. UGs are 
exceptionally clear, do 
not repeat, are 
manageable number to 
assess, and focus 

. Shows superficial 
connection to other 
disciplines and can be 
applied to UN 
Sustainable 
development goals.. 
Does not set high 
expectations for all 
students subject matter 
structure, curriculum 
development, student 
development and 
language acquisition 
processes 
. UGs are clear and do 
not repeat, but one or 
two could be 
rephrased, condensed 
or combined to be 
better assessed. They 
nicely focus inquiry of 
the GT. 

. Has limited 
connection to other 
disciplines and 
limited application to 
UN Sustainable 
development goals. 
. Low expectations 
for all students, 
subject matter 
structure, curriculum 
development, student 
development and 
language acquisition 
processes 
UGs are somewhat 
clear, but are not a 
manageable number 
or are too big/small 
to assess. They seem 
to focus inquiry of 
the GT, but many 
could be condensed, 

There’s no 
connection to other 
disciplines and 
cannot be applied to 
UN Sustainable 
development goals. 
. Does not set 
expectations for all 
students, subject 
matter structure, 
curriculum 
development, 
student development 
and language 
acquisition 
processes 
UGs are not clear, 
or manageable 
number or are too 
big/small to assess.. 
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inquiry of your GT. 
They cannot be better 
phrased! 
. Understanding Goals 
(Throughlines and 
unit-level 
Understanding Goals) 
are clearly articulated 
as both questions and 
statements that are 
closely related to each 
other 

rephrased, or 
combined to better 
focus the students. 

Understanding  
Performances 
(Ups) 
 
To what degree do 
you have cycles 
actions in which 
students are making 
their thinking visible 
and are developing 
their understandings?. 

. Valued content is 
learned through 
investigation, play and 
focused intentional 
teaching. 
. Curriculum builds on 
prior learning 
experiences. 
. Helps students 
develop concepts 
through a variety of 
methods 
. Ups are clearly 
events in which 
students have the 
opportunity to learn 
higher-order thinking 
skills. 
. Builds a repertoire of 
realistic projects and 
problem-solving 
activities that assist 
students to 
demonstrate their 
ability to think 
creatively.  
. Poses problems, 
dilemmas and 
questions in lessons.  
. Activities are well 
organized in a 
sequence of 
Exploration, Guided 
Inquiry, and final 
project of synthesis. 
They are well mapped 
to your UGs. 

. Valued content is 
learned through 
investigation, few play 
and some direct 
teaching 
. Curriculum 
superficially builds on 
prior learning 
experiences. 
. Helps students 
develop concepts 
through one or two 
methods 
. Ups are somehow 
events in which 
students have the 
opportunity to learn 
higher-order thinking 
skills, but a few could 
be better developed.  
. Designs one realistic 
project and problem-
solving activities that 
assist students to 
demonstrate their 
ability to think 
creatively.  
. Poses one problem, 
dilemma and question 
in lessons.  
. They are organized 
in a sequence but 
could be better refined 
to fit a sequence of 
Exploration, Guided 
Inquiry, and Final 
Project of Synthesis.  
. They could be more 
clearly mapped to 
your UGs. 

. Valued content is 
learned through 
direct teaching and 
limited play 
. Curriculum 
overlooks prior 
learning experiences. 
. Helps students 
develop concepts 
only through one 
method 
. Ups limit students 
the opportunity to 
learn higher-order 
thinking skills. 
. Designs one 
realistic project but 
not a problem-
solving activity that 
assist students to 
demonstrate their 
ability to think 
creatively.  
. Vaguely addresses 
a problem, dilemma 
and question in 
lessons.  
Though there seems 
to be sequence, it 
needs to be 
developed better. 
They are not clearly 
mapped to your UGs. 

There’s no play at 
all.  
. Curriculum does 
not include prior 
learning 
experiences. 
. It does not help 
students develop 
concepts only 
through one method 
. Ups offers busy 
work that do not 
require thinking 
skills. 
. Designs unrealistic 
project without 
problem-solving 
activity that assist 
students to 
demonstrate their 
ability to think 
creatively.  
. Does not address a 
problem, dilemma 
and question in 
lessons.  
They are not 
mapped to your 
UGs. 

Ongoing 
Assessments (OAs) 
 
To what degree are 

. Assists students in 
development and use 
of evidence 
. The OAs are clearly 
cycles of feedback 

. Superficially assists 
students in 
development and use 
of evidence 
. The OAs are 

. Assists students in 
development of 
evidence, but not in 
its use 
There are some OAs, 

Does not assist 
students in 
development of 
evidence, but not in 
its use 
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you engaging 
students in cycles of 
formal and informal 
and feedback with 
themselves, others 
and the teacher 
around their actions 
to develop their 
understandings over 
time? 

which help students 
build understanding 
over time.  
. They use an excellent 
balance and variety of 
self, peer and teacher 
formal and informal 
techniques. 
. 

organized in cycles 
which seem to help 
student develop their 
understanding over 
time.  
. They use a good 
variety, but could be 
enhanced by adding 
some other means of 
self, peer and teacher 
assessments in 
informal or formal 
ways.  
. There is some public 
criteria for quality  

but are teacher 
centered and are not 
presented in a way 
that helps students 
develop their 
understanding over 
time. They need to 
be enhanced by 
using a wider variety 
of self, peer and 
teacher assessments 
using cycles of 
formal and informal 
strategies.  

There are some 
OAs, but are teacher 
centered and are not 
presented in a way 
that helps students 
develop their 
understanding over 
time. They need to 
be enhanced by 
using a wider 
variety of self, peer 
and teacher 
assessments using 
cycles of formal and 
informal strategies 

Early Childhood Programs (Taskstream Assignment) 

Early Childhood Program/Curriculum Report Rubric 
Criteria Exemplary Satisfactory Developing Unsatisfactory 
Program  
Knowledge of the 
profession and 
foundations of 
early childhood 
(preK-3) 
Education.  

Strong knowledge 
of the profession 
and foundations of 
early childhood 
(preK-3) Education. 
Clearly presents 
relevant and 
accurate 
international 
historical and 
theoretical program 
background.  

Proficient 
knowledge of the 
profession and 
foundations of early 
childhood (preK-3) 
Education. 
Misses few relevant 
information and 
international 
historical program 
background. 

Limited knowledge 
of the profession 
and foundations of 
early childhood 
(preK-3) Education. 
Does not provide 
important 
information and 
international 
historical program 
background. 

No knowledge of the 
profession 
and foundations of 
early childhood 
(preK-3) Education. 
Does not provide 
important 
information 

 Developmentally 
appropriate 
practices DAP 

Includes at least ten 
essential DAP 
elements existing in 
the program from 

Includes less than 8 
essential DAP 
elements existing in 
the program from 

Little connections 
(less than 4) with 
DAP practices from 
the NAEYC guiding 
questions. 

No connections with 
DAP practices 
from the NAEYC 
guiding questions. 
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the NAEYC guiding 
questions. 

the NAEYC guiding 
questions. 

Developmentally 
Appropriate 
Curriculum 

Program 
characteristics 

Strong connections 
with DAP 
curriculum.  
Accurate and 
relevant 
information about 
the way that the 
program interprets 
theory in practice. 
Clearly explains the 
role of the teacher, 
parents, children 
and the 
environment. 

Proficient 
connections with 
DAP curriculum. 
Superficial 
information about 
the way that the 
program interprets 
theory in practice. 
Superficially 
explains the role of 
the teacher, 
parents, children 
and the 
environment. 

No connection with 
DAP curriculum. No 
information or 
inaccurate 
information of the 
way that the 
program interprets 
theory in practice. 
Does not explain 
the role of the 
teacher, parents, 
children and the 
environment. 

No connection with 
DAP 
curriculum. No 
information or 
inaccurate 
information of the 
way 
that the program 
interprets theory 
in practice. Does not 
explain the 
role of the teacher, 
parents, 
children and the 
environment. 

Presentation and 
supporting 
resources 

Slides are self-
explanatory. Uses 
images and videos 
to explain how the 
program works. 
Show evidence of 
visiting a school or 
school website to 
see how the 
program works.  

Slides require 
explanation. Uses 
few images and 
videos to explain 
how the program 
works. Superficial 
evidence of visiting 
a school or school 
website to see how 
the program works. 

Long texts or cut & 
paste information. 
No images and/or 
videos. No evidence 
of visiting a school 
or school website to 
see how the 
program works.  

Long texts or cut & 
paste 
information of 
wrong information. 
No images and/or 
videos. No 
evidence of visiting 
a school or 
school website to 
see how the 
program works. 

Mini TfU

This criterion is linked to 
a Learning Outcome 
Understanding goal 

Proficient: Strong, open-
ended, in a statement form 
(Students will understand...) 
and question form. Generates 
high level thinking. 

Competent: Level 2 
question, or behavioral 
goal. Use in a statement 
form (Students will 
understand...) and 
question form. 

Novice: Close question, 
does not generate 
inquiry. 
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Mini TfU

This criterion is linked to 
a Learning Outcome 
Performance of 
understanding 

Proficient:Aligned with 
the Understanding goal. 
Describe step by step the 
process. 

Competent: Somehow 
aligned with the 
understanding goal, 
superficially 
described. 

Novice: It is not aligned with 
the understanding goal. 

This criterion is linked to 
a Learning Outcome 
Documentation/Assessm
ent  

Proficient: Document the 
children's performance s 
with pictures, children's 
work, conversations. 
Reflects on observations 

Competent: 
Superficially 
document children's 
work using pictures, 
children's work and 
conversations. Does 
not reflect on 
observations. 

Novice: No 
documentation 

VI. READINGS IN COURSE

Global Learning Resource Package (PDFs will be available on Canvas) 

Boix-Mansilla & Jackson (2011) Educating for global competence: Preparing our youth to 
engage the world.  New York:  Asia Society-Partnership for Global Learning CCSSO Ed-Steps. 

Boix-Mansilla, V. (2015). Finding our way into each other’s worlds: Musings on cultural 
perspective taking. Downloaded from 
http://www.pz.harvard.edu/sites/default/files/FINDING%20OUR%20WAY%20INTO%20EAC
H%20OTHER¹S%20WORLDS.pdf  

Boix-Mansilla, V. ( 2016) How to be a Global Thinker: Using global thinking Routines to create 
classroom cultures that nurture global competence. Education Leadership 74 4 10-16 
Orosco, Strom & Larios (2020)  A Culturally Responsive Guide to Fostering the Inclusion of 
Immigrant-Origin Students.  
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Other required reading material (available on /Canvas) 

Costa, A. & Kallick, Bena. Habits of Mind (posted on Canvas). 

Recommended 

Salmon, A.K. & Melliou, K. (2021). Understanding and facing migration through stories for 
influence. In Barreto, I. G. (Ed.). (2021). Handbook of Research on Promoting Social Justice 
for Immigrants and Refugees Through Active Citizenship and Intercultural Education. IGI 
Global. http://doi:10.4018/978-1-7998-7283-2 

Salmon, A. (2018). Authentic Teaching and Learning for PreK-Fifth Grade: Advice 
from Practitioners and Coaches. New York, Routledge. ISBN 978-0-8153-8096-2 

Copple C. & Bredekamp, S. (2009). Developmentally Appropriate Practice in Early Childhood 
Programs Serving Children from Birth through Age 8. National Association for the Education 
of Young Children (NAEYC), Washington, DC. ISBN 978-1-928896-64-7 

 Bredekamp, S. & Rosegrant, T. (1995) Reaching Potentials:  Transforming Early Childhood 
Curriculum and Assessment Volume 2, Bredekamp, Sue and Rosegrant, Teresa, Editors, 
National Association for the Education of Young Children (NAEYC), Washington, DC, 
1995.  (5990) ISBN 0-935989-73-0 
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COURSE SCHEDULE, TOPICS, READINGS 

Calendar EEC 4250 
Date Topic Readings Assignments & 

Presentations 
Module 1 
Aug 25-30 Session 1 

Introduction Art Experience 

Boix-Mansilla, V. ( 2016) 
How to be a Global 
Thinker 

Global Learning 

Session 2 Syllabus Review 

Global 
Competences 

Read the syllabus add 
questions in the   Q&A 
Discussion Board 

Read on Pedagogical 
approach and What is 
Worth Learning 

http://www.edutopia.org
/blog/great-teachers-do-
not-teach-ben-johnson 

Boix-Mansilla & 
Jackson (2011) 
Educating for global 
competence: Preparing 
our youth to engage the 
world.  New York:  Asia 
Society-Partnership for 
Global Learning CCSSO 
Ed-Steps. 

Sign up for Early Childhood 
programs and Curriculum 
theories and practice 

Module 2 

Aug 31-Sept 
6 

Session 3 Visible Thinking Read PDFs on Canvas 

Ritchhart, et al. Visible 
Thinking 

Ritchhart, Cultures of 
Thinking 

Double entry journal 1 Due 
session 4 (One for each 
article)  

Have your double-entry 
journal ready 

Session 4 Cultural forces Choose one story of 
learning to share from: 

http://storiesoflearning.c
om/Welcome.html 

Select one story of “Stories
of Learning” website to 
share.

Double-entry journal 1 
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Read: 
http://ronritchhart.com/B
ooks_&_Videos_files/C
h1_Unpacking%20Thin
king_Reprint.pdf 

Online Learning 
Experience 1: Upload 
double-entry journal for each 
article (Total 4 articles from 
readings in sessions 3 & 4) for 
graded experience. Have your 
digital or hard copy available to 
work in class. 

Module 3 

Sept 8-14 

Session 5 Habits of Mind  Read Habits of Mind 
article: PDFs on Canvas 

Tony Wagner Survival 
skills 

Ongoing double entry 
journal  2 DUE have it 
ready Learning Experience 
2 

Session 6  Curriculum 
Theories 

Follari Chapter 1 Curriculum Theories & 
Practice Presentation Due 
for everybody on Canvas. 

Module 4 

Sep 15-20 

Session 7 Play 

Multiple 
Intelligences 

Multiple Intelligences 

Play White Paper 

Curriculum Theories 
Presentations  - Multiple 
Intelligences              - Play

Ongoing double entry 
journal (due session 10) 

Session 8 Historical and 
Theoretical 
Bases for 
Appropriate 
programs in 
Early Childhood 
settings. 
International 
perspectives 

Follari Chapter 2 Ongoing double entry 
journal (due session 10) 

Module 5 

Sep 21-27 
Session 9 

Professionalism 
in early 
childhood 

DAP 

Follari Chapter 4 
Influential theories: 
Constructivism 

Ongoing double entry 
journal (due session 10) 

Curriculum Theories & 
Practice Due for 
Everybody on Canvas 

Curriculum Theories & 
Practice presentation: 
Constructivism 

Session 10 
Influential 
Theories 

Follari Chapter 3 
(Professionalism in 
EEC) 

Double-entry journal 3 
DUE (cumulative sessions 
7, 8, 9 & 10) 
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Inquiry-based 
learning 

Online Learning 
Experience 3: Upload 
double entry journal (Follari 
chapters 2, 3, and 4) for 
graded experience. Class 
Observation 

Module 6 

Sep 28-Oct 4 

Session 11 
Understanding 
Understanding 

TfU 

Blyte & Associates Ch 1 
& 2 

Watch TfU Vidcos 

Print and bring to class 

Ongoing double-entry 
journal 4 (due session 17) 

Curriculum Theories & 
Practice: Inquiry-Based 
Learning Learning 

Session 12 Teaching for 
Understanding 
framework 

Blyte & Assoc Chapters 
3 

 (two double-spaced 
typed pages with journal 
are required. Please read 
assignment description) 

Ongoing double-entry 
journal 4 (due session 
17) 

Due Throughlines, 
Understanding goals (using 
dimensions of understanding 
chart) 

Module 7 

Oct 5-11 

Session 13 Teaching for 
Understanding 

 Generative 
Topics & 

Blyte & Assoc Ch 4 

UN Sustainable 
Development Goals 

https://www.un.org/sust
ainabledevelopment / 

Ongoing double-entry 
journal 4 (due session 
17) 

Intentional teaching 

Session 14 
Teaching for 
Understanding 

 Understanding 
goals 

Blyte & Assoc ch 5 

Ongoing double-entry 
journal 4 (due session 
17) 

Curriculum Theories & 
Practice Presentation: 
Standards & 
UN Sustainable Goals 
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Module 8 

Oct 12-18 

Session 15 Dimensions of 
Understanding 

Read the Dimensions of 
Understanding article 
posted on Canvas 

Print Dimensions of 
Understanding template 
(posted on Canvas under 
TfU) for graded experience 

Ongoing double entry 
journal bring hard copy 
including video 

Curriculum Theories & 
Practice Presentation: 
Design thinking 

Session 16 Performance of 
Understanding 

Read Blyte & Assoc 
Chapters, 6. & 7 

Start Unit design 

Ongoing double-entry 
journal 4 (due session 
17) 

Print TfU template (Posted 
on Canvas under TfU) 

Module 9 

Oct 19-25 

Session 17 Ongoing 
Assessment 
Planning and 
documentation 

Blyte & Associates 
Chapter  8 

 Curriculum Theories & 
Practice Presentation: 
Planning and 
Documentation 

Double-entry journal 4 
DUE Blyte & Associates 
Chapters 1-8 and videos) 

Session 18 TfU Review: Blyte & Assoc 
Chapters 1,2,3, 4, 5, 6, 
7, 8 & 9 

Be prepared to share a draft 
of your unit 

Ongoing double entry 
journal bring hard copy 

Online Learning 
Experience 4: Upload 
double-entry journal (for 
graded experience. Bring 
digital or hard copy to work 
in class. 

Module 10 

Oct 26-Nov 1 

Session 19 Families and 
Children 

Families and Children 

http://www.thirteen.
org/edonline/concep

Ongoing double-entry 
journal 5 due session 29 
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t2class/familycomm
unity/index.html 

Follari Chapter 5 

Mini TfU due, be ready to 
share 

 Theory Revisit: Family and 
community presentation 

Have your TfU copy ready 
and your feedback template 
(posted on Canvas) for a 
graded in class activity 

Session 20 Project 
Approach 

Follari Chapter 8 Ongoing double-entry 
journal 5 due session 29 

Curriculum models due for 
EVERYBODY on Canvas 

Ongoing double entry 
journal 

Group presentations: 

- -Project Approach

Module 11 

Nov 2-8 

Session 21 Head Start and 
Early Head Start 
High Scope  

Follari Chapter 6 

Follari Chapters 7 
Review 

Ongoing double-entry 
journal 5 due session 29 

Group Presentation: 
Head Start 
High Scope 

Session 22  TfU Unit Unit Design / Ladder of 
feedback 

Print out ladder of 
feedback 

 Unit Due 

Module 12 

Nov 9-15 

Session 23 Reggio Emilia 

Montessori 

Follari Chapter 9 

Follari Chapters 10 

Ongoing double-entry 
journal 5 due session 29 

Group presentations: 
 Reggio Emilia 
 Montessori 
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Session 24 Waldorf Follari Chapter 11 Ongoing double-entry 
journal 5 due session 29 

Group presentation 
Group presentation Waldorf 

Module 13 
Nov 16-22 

Session 25 Early childhood 
today 

Follari ch 12 Reviewed Unit version due 
on Tasktream 

 Double-entry journal 5 
DUE (Follari 5, 6,7,8,9,10,11, 12) 

Session 26 
Early childhood 
today 

Online Learning 
Experience 5 

Module 15 
 Nov 30-Dec 
5 

Session 27 Self-reflection optional. 
Extra credit   Work on 

your own, no class 
meeting 

Thanksgiving FIU 
closed 

Module 15 Session 29 Wrap up 

Schedule changes may occur during the semester due to unforeseen circumstances and at the 
professor’s discretion. Updates will be provided. All deadlines must be met according to the 
schedule set. Special arrangements for religious holiday need to be made in writing at the 
beginning of the term by the end of week 2.  

Taskstream 

 This course requires you to use a TaskStream account for uploading your critical assignment for 
the Florida Teacher Certification and other School of Education purposes. Your TaskStream 
account will be used in many FIU School of Education courses. It also offers you storage space 
and web folio development for your professional use. 

School of Education website at 
https://w.taskstream.com/ts/chang28/COE_WEBSITE.html/uvctcq00uxc6csc6c2c4cvci   
provides detailed information and downloadable instructions about: 

• How to purchase a new account
• How to enroll into the program/course
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• How to upload your artifact
• How to document your field hours
• Frequently asked questions (FAQs – including, pricing, technical related issues, help
information, etc.)

Once you have a TaskStream account, you will need to self-enroll in an assessment program that 
houses this course. The program code to self-enroll for this course is  

EEC4250-U01FA10 

Please sign up for an account in the first week of the class. 

For help, go to: 

Link for TaskStream Support: 
305-348-3655
https://w.taskstream.com/ts/chang28/COE_WEBSITE	

help@taskstream.com 

(Monday – Friday, 8:00 am – 7:00 pm ET) 

 COE IT Department, ZEB 269 

305-348-6305

 coesupport@fiu.edu 

COE Computer Lab, ZEB 165 

305-348-6134

Quality of Work 

1. Assignments will reflect student’s own thought and effort. Plagiarism will result in an F
grade for the assignment (this includes exams or major projects). The professor may take
further action as described in the Academic Misconduct section of the current FIU
Student Handbook. https://studentaffairs.fiu.edu/about/student-handbook/_assets/fiu-
student-handbook-2021-2022.pdf

2. Each assignment will be ready to be turned in no later than the beginning of the class
meeting at which it is due. Emailed assignments are not accepted. In the event of an
absence, the student must make arrangements to have the assignment delivered to class
on time. Grades will be lowered one rank on the rubric for each week that the assignment
is late.
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3. Assignments which have been turned in on time and which have earned a DEVELOPING
may be re-worked and resubmitted once for re-evaluation no later than one class after it is
returned. Assignments submitted on the last day the course meets are excluded from this
option. The maximum grade possible for a resubmitted assignment is a BASIC.

4. All assignments should reflect professional quality -- ideas expressed clearly, correct
grammar and spelling, and neat in appearance.

Attendance/ Attitude 

1. Students will arrive on time and stay the entire class session unless prior
arrangements have been made. Students are expected to abide by the student code of
conduct and policies as published in the FIU 2021-2022 Student Handbook.

2. Beepers or cellular phones and laptops must be turned off prior to class and the use of
laptops for non-course-related activity is not permitted. There will be a deduction of 2
points from the final grade for any interruption that disrupts the flow of the class
including text messaging or laptop misuse. If there are extenuating circumstances for
which the communication device must be left on, the candidate must tell the professor
prior to class. The student must take the call out of the classroom.

3. Students will attend ALL class meetings. For each absence from class missed after
the first one there will be a 1 point deduction from the total grade. Any absences must
be cleared with the instructor prior to the class meeting missed. After an absence,
students are responsible for obtaining class notes, information, and/or instruction
from classmates. Students may then request clarifications from the instructor.

4. Because much of the learning in this course is built around interactive sessions with
classmates, if a pattern of absences and/or lateness and/or leaving before class
concludes is established, a student will be have 1 point deducted from the course total
for each instance.

5. A student can miss no more than three class meetings and not fail the course based
upon attendance.  Three tardies and or early dismiss will constitute one absence.
Students with more than three absences will fail the course.

6. Because professional behavior is expected, for each incident of unprofessional
behavior on the part of the candidate when interacting with peers, with the professor,
or with any FIU personnel, there will be a deduction of 10 (ten) points. Such behavior
COULD result in the student not being allowed to continue in the class. A meeting
with individuals involved must take place in the professor’s office prior to the next
class session.

7. For respect of the professor and other students, students are not allowed to use their
laptops during class discussions. Laptops will be allowed for class activities as
announced by the professor.

Academic Misconduct 

Florida International University is a community dedicated to generating and imparting 
knowledge through excellent teaching and research, the rigorous and respectful exchange of 
ideas and community service. All students should respect the right of others to have an equitable 
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opportunity to learn and honestly to demonstrate the quality of their learning. Therefore, all 
students are expected to adhere to a standard of academic conduct, which demonstrates respect 
for themselves, their fellow students, and the educational mission of the University. All students 
are deemed by the University to understand that if they are found responsible for academic 
misconduct, they will be subject to the Academic Misconduct procedures and sanctions, as 
outlined in the Student Handbook. 

Misconduct includes: Cheating – The unauthorized use of books, notes, aids, electronic sources; 
or assistance from another person with respect to examinations, course assignments, field 
service reports, class recitations; or the unauthorized possession of examination papers or 
course materials, whether originally authorized or not. Plagiarism – The use and appropriation 
of another’s work without any indication of the source and the representation of such work as 
the student’s own. Any student who fails to give credit for ideas, expressions or materials taken 
from another source, including internet sources, is responsible for plagiarism.  

I will abide to FIU’s code of academic integrity from the following link. 

http://academic.fiu.edu/AcademicBudget/misconductweb/1acmisconductproc.htm 

 Important FIU Policies and websites: 

Please review the FIU's Policies webpage. The policies webpage contains 
essential  information regarding guidelines relevant to all courses at FIU, as well as 
additional information about acceptable netiquette for online courses.
• Please visit our Canvas Support page for Canvas Assistance.
• Please visit our Technical Requirements webpage for additional information.
• Please visit to run a Technical Requirements Check on your computer.
• Please visit our ADA Compliance webpage for information about accessibility involving
the tools used in this course.
• Please visit Canvas Commitment Accessibility webpage for more information.
• For additional assistance, please contact FIU's Disability Resource Center.
• Learn more about academic integrity policies and procedures.
• If you or a classmate needs help, please go to Counseling and Psychological Services.
• If you think a classmate is in need of resources or support, please go to Panthers Care.
• Learn more about available resources for Academic and Career Success
• Policies for Assigning Incomplete: Incomplete Policy
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